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ABSTRACT " ^ 

A distributive education program of simulation 
occupational experiences was established in four rural pilot schools 
where the normal cooperative education program was not feasible. The 
plan provided for competency-based instruction by a distributive 
education teacher-coordinator (in management^ merchandising^ 
salespromotion^ and control) in the classroom and in a simulated 
and/or school store. Procedures for establishing the programs are 
discussed: school selection^ teacher-coordinator selection and 
workshop training^ student recruitment, equipping the 
classroom-laboratory, advisory committees, organization of a local 
Distributive Education Clubs of America chapter, evaluation, and 
dissemination activities. Curriculum mater i. Is for the simulation 
project are described. Project evaluation was accomplished through 
<1) self-evaluation by teacher-coordinators, administrators, and 
project director and (2) review by out-of-state experts, it was 
concluded that: overall objectives had been met, the plan was 
transportable, and that the simulation model was a viable alternative 
to cooperative programs in rural areas. Implications for rural and 
urban schools and teacher education are included with recommendations 
for those establishing the plan in other States. Appended are: a 
selected bibliography, sample correspondence, sample forms, workshop 
agendas, advisoi;y committee guidelines, a schedule of career 
progressions in six business categories, and an equipment list. 
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PREFACE 



The report of the project, "Developing and Testing Simulated 
Occupational Experiences for Distributive Education Students in Rural ^ 
Communities,** is presented in three volumes. 

Volume I includes the goals and objecti\^es of the project, procedures 
followed, curriculum for the simulation project, third-party evaluation 
of the project and summary, implications and recommendations. This 
Volume also includes a selected bibliography, sample correspondence, 
sample forms, and a schedule of career progressions in six categories of 
^ business. 

Volume II includes curriculum guides in the form of Competency Area 
Packets. Special recognition is due Mrs. Stephanie M. Dowdy, research 
assistant, for her work in developing the materials in this volume. The 
volume includes the following Competency Area Packets: Advertising, 
Communications, Display, Human Relations, Mathematics, Merchandising, 
Operations and Management, Product and Service Technology, and Selling. 
A suggested list of instructional materials is also included in this 
volume. 



Volume III includes prototype training plans for 15 entry-level 



and 15 career-level jobs. 

The entry level jobs are 



Department Store Food Store Variety Store 

Salesperson Produce Clerk Marker/ Stockman 

Stockperson Cashier Salesperson 

Receiving Clerk Grocery Clerk 
Display Helper 
Credit Interviewer 



Petroleum Restaurant Hotel/Motel 

Service Station Counter Girl (Boy) Bellman/Porter 
Attendant Waiter /Waitress 

Busboy (Girl) 

The career level jobs are: 

Department Store Food Store ' Variety Store 



Assistant Buyer Head 
Department Manager Head 
Assistant Receiving Mgr. 
Assistant Display Mgr. 
Assistant Credit Mgr. 



Grocery Clerk Personnel Manager 
Produce Clerk Commission Sales 

Person 



Petroleum 



Wholesaling 



Restaurant 



Assistant or Shift 
' Manager 



Route Salesman 
Vending Specialist 



Assistant Manager 
Host/Hostess 



Hotel /Motel 
Room Clerk 

Volumes II & III were not bound so that curriculum materials and 
training plans could more easily be duplicated by the users of these 
materials. 



4 

11 



ACKNOWLEDGMENTS 



I 



Many individuals and groups have contributed to this research study. 
For major contributions sincere appreciation is expressed to: 



* Stephanie Masquelier Dowdy, research assistant, who is largely re- 
sponsible for the curriculum materials in Volume II. 



John Lobben, state supervisor of distributive education, Minnesota, 
who shared valuable information concerning the operation of simu- 
lated and school stores with the project staff and with the D.E. 
teacher-coordinators in the pilot projects. 

* Dean Palmer, who originated the idea for this project while a 
member of the distributive education faculty at Virginia Tech. 

* Joseph R. Clary, chairman of the Third Party Evaluation Team, who 
so carefully planned for the evaluation of the project and who 
prepared the report of the Third Party Evaluation Team. 

* Theressa Brinson, Eugene L. Dorr, Mary K. Klaurens and Neal E. 
Vivian, who served as members of the Third Party Evaluation Team. 



* The distributive education teacher-coordinators in the pilot 
project, who have made every effort to accomplish the objectives 
in this pro.jo.ct. 

* The division superintendents, administrative assistants, princi- 
pals, and guidance counselors in the pilot schools for their time 
and effort in assisting in various aspects of the projects. 

* Members of local advisory committees, who gave valuable assistance 
to the D.E. teacher-coordinators in the pilot projects. 



ERIC 



o 

iii 



TABLE OF CONTENTS 

VOLUME I PAGE 

PREFACE 1 

ACKNOWLEDGMENTS ill 

LIST OF TABLES vl 

LIST OF FIGURES vi 

SUMMARY OF THE PROJECT 1 

CHAPTER 

I. INTRODUCTION 4 

The Problem 4 

Background of the Problem 4 

Definition and Explanation of Terms 4 

Related Research and Literature 6 

Objectives ..... 7 

II. PROCEDURES 8 

Selection of Pilot Schools 8 

Description of Selected Counties 9 

Selection of D.E. Teacher-Coordinators 10 

Training of D.E. Teacher-Coordinators 11 

Recruitment of Students . 12 

Equipping the Classroom-Laboratory ..... 16 

Advisory Committees " ; 17 

The Youth Organization 18 

Evaluation 19 

Dissimination Activities . . ..... 20 

III. CURRICULUM FOR THE SIMULATION PROJECT 22 

Distributive Education Curriculum Concept 22 

Development of Simulated Occupation Experiences 24 

Trying Out Learning Experiences 27 

Procurement of Instructional Materials 34 

Construction of Training Plans 34 

Curriculum Sequence ........ 35 

9 

t 



6 



TABLE OF CONTENTS 

PAGE 

IV. THIRD-PARTY EVALUATION REPORT . . 

Evaluation Plan of Third Party Evaluators ... 37 

Reports to Visits to Individual Project Schools . '/ ' ' U 

Team- Responses to Key Indicators Questions .... * * 53 

Curriculum and Materials Review 50 

Assessment of Attainment of Project Objectives* 59 

V. SUMMAM, IMPLICATIONS AND RECOMMENDATIONS 54 

Summary 

Implications ....*.*.*.* * Afi 

Recommendations ... , 

69 

Appendix A - Selected Bibliography ^2 

Appendix B - Agenda for Workshops 

Appendix C - Student Profile oo 

o3 

Appendix D - Guidelines for Working with Advisory Committees ... 85 

Appendix E - Career Progressions \ 

Appendix F - Sample Publicity Release 

Appendix G - Inquiry Forms 

Appendix H - Sample Memos 

Appendix I - Sample Third Party Evaluation Correspondence .... 114 
Appendix J - Equipment List . . 



87 
94 
95 



ERIC 



LIST OF TABLES 

TABLE PAGE 

1. Enrollments - Amelia County High School, Amelia 13 

2. Enrollments - Grayson County Vocational School, Independence . . 13 

3. Enrollments - Northampton High School, Eastville 14 

4. Enrollments - Randolph Henry High School, Charlotte County . . • 14 

5. Enrollment by Race and Sex - Amelia County High School 14 

6. Enrollment by Race and Sex - Grayson County Vocational School . . 15 

7. Enrollment by Race and Sex - Northampton High School 15 

8. Enrollment by Race and Sex - Randolph Henry High School 15 

FIGURES 

FIGURE 

1. Students Working With Sign Press 16 

2. Show Case Display - Baby Boutique - Simulated Store 17 

3. Scene from DECA District Fall Rally 18 

4. Distributive Education Curriculum Concept 23 

5. (LAPS) Learning Activity Packages are Readily Available to 

Students 25 

6. Excerpt from Simulation Portion of Curriculum Package in Display 

Area 28 

7. Organizational Chart for Simulated Store 29 

8. Members of Management Division in Policy-Making Session 30 

9. Student Preparing to Make Radio Presentation 30 

10. Check- In Board . . ; .31 

11. "Control Division Members Figure Payroll." 31 

12. Pricing and Ticketing Merchandise 32 

13. Jewelry Display in Totally Together Fashion Center 32 

14. Some Sales Promotion Members Arranging an Interior Display . • . 33 

15. Peg-Board Display in Baby Boutique , , 33 

ER?C . o 



SUMMARY OF THE PROJECT 
Prant No. OEG-0-74-1738 



Title: "Developing and Testing Simulated Occupational Experiences for 
Distributive Education Students in Rural Coiranunities" 

Project Director: Mrs. Lucy C. Crawford 

Institution: Virginia Polytechnic Institute and State University 
Duration: June 1, 1974 - June 30, 1975 

Goals and Objectives: The goal was to develop and test a program of sim- 
ulated occupational experiences for students in rural communities where 
the normal cooperative distributive education program was not feasible. 
The specific objectives were: (a) to identify in each pilot school 15 
juniors and 15^ seniors with a career interest in the field of distribution 
for training iti the program; (b) to construct simulated occupational ex- 
periences to be incorporated into individual training plans for each stu- 
dent enrolled in the program; (c) to provide individualized, small group 
and class instruction based on the curriculum content suggested for first 
and second year cooperative students; (d) to equip a distributive educa- 
tion classroom-laboratory in four pilot schools; (e) to train selected 
D.E. teacher-coordinators to direct students in carrying out the simulated 
occupational experiences; and (f) to evaluate the performance of students. 

Procedures: Four school divisions were selected to participate in the 
project according to the following criteria: the location of the school 
made it impossible to offer the normal distributive education cooperative 
program in that school; at least 30 students would be available for train- 
ing under the plan; space for a classroom-laboratory and/(5r a school 
store would be available; the school would equip the laboratory accord- 
ing to specifications; the school would continue the employment for a 
distributive education teacher-coordinator on a normal state-reimLursement 
basis at the conclusion of this 18-months project. Sub-contracts were 
Issued to the pilot schools to provide lOOX reimbursement for the teacher- 
coordinator's salary from July 1, 1974 through November 30, 1975, with 
teacher-coordinators employed on a twelve-months' basis; equipment as 
specified; instructional materials, including a set of Learning Activity 
Packages developed through the Interstate Distributive Education Curri- 
culum Consortium; in-service training for teacher-coordinators; and lo- 
cal travel of the teacher-coordinators. The D.k. teacher-coordinators, 
selected by the local school division superintendent, were provided in- 
service training through two five-day workshops and one mini-conference 
on the Virginia Teach campus, and through individual visits to the scho- 
ols by the project director, the research assistant and the D.E. assis- 
tant state supervisor who served as a liaison between the project staff 
and the state department of education. Guidance counselors in the pilot 
schools assisted the teacher-coordinators in recruiting students for the 
project. Space was provided in the pilot schools for a classroom labo- 
ratory equipped with a merchandising unit, display gondola, show case, 
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wrapping counter,^ marking machine, sign press, trapezoidal tables and 
stacking chairs. In addition, file cabinets, a copier /transparency maker, 
an overhead projector, slide/film projector, record player and tape re- 
corder (s) were provided. An advisory committee was appointed by the su- 
perintendent to work with the teacher-coordinator in each pilot school. 
The school laboratory was designated as a "simulated store.*' In instances 
where the school store was located in the classroom, the school store be- 
came a simulated store when it was not open for business. The simulated 
stores were organized on a functional basis, with opportunities for stu- 
dents to obtain experiences in the following divisions: (a) management; 
(b) merchandising; (c) salespromotion; and (d) control. Competency- 
based curriculum materials were developed by the project staff to develop 
for the first-year students competencies required of entry-level distri- 
butive workers and for second-year students competencies required of car- 
eer-level distributive workers. Job tasks in entry-level jobs selected 
by first-year students and in career-level jobs selected by second-year 
students were provided each student according to his career interest. 
Instruction was provided students in a two-hour time block, for which 
the student received two credits. The teacher-coordinators taught two 
sections of students and spent two hours* in coordination activities, in- 
cluding arranging for observations in stores, working with advisory com- 
mittees, coordinating the work of any students who are employed, and 
handling the innumerable activities associated with the school store and 
the simulated store. 

Accomplishments ; Full cooperation of administrators, guidance counselors 
and teacher-coordinators in the four pilot schools made it possible to 
accomplish the objectives of this project. The curriculum materials, 
including specified competencies and individual and group learning experi- 
ences, were tried out in the classroom and in the simulated store. Based 
on the feed-back from the teacher-coordinators and on observations during 
on-site visits the curriculum materials were revised. Relevant learning 
experiences were identified in the IDECC Learning Activity Packages and 
in a wide variety of other resources. Additional simulated occupational 
experiences were developed by the project staff .if appropriate experiences 
to develop competencies at the entry or career job level were not available. 
The curriculum materials were organized around the following competency 
areas: advertising, communications, display, human relations, mathematics, 
merchandising, operations and management, product and service technology, 
and selling. Prototype training plans for 15 entry-leve"! and 15 care-^- 
level jobs were constructed. Each plan included a list of specific ana 
related tasks of a particular job with spaces to indicate where the student 
and teacher-coordinator agreed the competencies to perform those tasks 
were to be developed i in the classroom, simulated store, school store, 
DECA, observation, or on-the-job training. Space was also provided for 
student and teacher-coordinator evaluations. 

Evaluation : The evaluation of the project included a self-evaluation by 
the teacher-coordinator and administrators in the pilot schools, evaluation 
by the project director, and a Third Party Evaluation by a team of out- 
of-state experts. The overall conclusions of the Third Party Evaluation 
Team was **that the overall purpose and objectives have been met, that the 
general plan of the program is transportable and that the simulation model 
provides a viable alternative for schools in areas where regular cooperative 
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programs cannot be accommodated." The evaluation of student performance' 
included, in addition to paper and pencil tests to measure students* 
knowledge and understandings, various rating devices to evaluate skills 
and attitudes. No effort was made in this study to compare the performance 
of students in tha simulation plan with students in the cooperative plan. 

Conclusions; This study has implications for rural schools throughout the 
country, for urban schools and for teacher education. Rural schools where^ 
limited training agencies make it impossible to provide a normal distri- 
butive education cooperative program may replicate the design for this 
study. The competency-based curriculum materials may be utilized in the 
classroom phase of a cooperative program, while the simulated experiences 
designed for the simulated and/or school store may become assignments for 
on-the-job training of cooperative students. The prototype training plans 
designed for students in the simulation plan may be adapted for coopera^ 
tive students. Simulated occupational experiences may be used to supplement 
on-^,he-job training of cooperative students, since in many instances, 
particularly at the career-level, it is difficult to provide these experiences 
on the job. The key to the success of the simulation plan for distributive 
education is a creative D.E. teacher-coordinator who is qualified to direct 
students in performing simulated occupational experiences. The teacher- 
coordinator must serve as a classroom teacher who can handle individual, 
small group, and class instruction; must serve as a training sponsor for 
the student as he performs in the simulated and/or school store; and must 
serve as the general store manager as he supervises the operation of the 
store. In order to provide qualified teacher-coordinators to serve in 
these roles, teacher education programs should provide not only pre-service 
but in-service education with emphasis on individualizing instruction and 
managing instruction. 

Recommendations; If the learning outcomes of the simulation plan and the 
cooperative plan are to be comparable, the following recommendations are 
made for those who plan to establish distributive education simulation plans 
m their states: (a) Begin with 3-4 pilot schools so that they can be 
closely supervised; (b) carefully select a D.E. teacher-coordinator who 
is creative and flexible; (c) select students on a basis of their interest 
in the field of distribution as a career and their ability to profit from 
the instruction; (d) provide adequate space, equipment and materials for 
using simulated occupational experiences; (e) provide the teacher-coordinators 
adequate time for coordination activities; ( f) appoint and utilize the 
services of an advisory committee; (g) use the learning experiences identi- 
fied in this project as "idea-stimulators" and continue to refine these 
experiences and develop others appropriate to the job-level for which the 
students are being trained; (h) provide an adequate budget for the purchase 
of instructional materials. Further research is needed to compare the 
learning outcomes for students in simulation plans with students in coopera- 
tive plans. Further research is needed to provide structured observations 
to supplement experiences in the simulated and/or school store. Further 
research is also needed to determine ways to overcome the limitations in 
the simulation plan concerning full-service selling.- Training for teacher- 
coordinators in the management of learning experiences in the Learning 
Activity Packages as indicated in curriculum materials developed in this 
project is essential. It is also recommended that continuous training be 
provided in the direction of activities in the various divisions of the 
simulated store. 



CHAPTER I 



INTRODUCTION 



The need for a plan that would make it possible to provide students 
in rural communities with vocational training which should make them em- 
ployable in distributive occupations in any geographic area prompted this 
study. 

The Problem 

The problem was to develop and test a program of simulated occupa- 
tional experiences for students in rural communities where the normal co- 
operative distributive education program was not feasible. 

Background of the Problem 

Under the cooperative plan, which has been a feature of the distri- 
butive education program sir^e its inception in 1938, the business firm 
selected as the training agtncy has served as a laboratory in which the 
students can apply theories learned in the classroom. 

In order to serve students located in communities where adequate 
on-the-job training through the cooperative plan cannot be provided, it 
is essential that an alternate plan be devised whereby .the results com- 
parable to those expected from students enrolled in the distributive ed- 
ucation cooperative plan can be obtained. 

In Virginia there are forty school divisions in which no distribu- 
tive education programs exist. Most of the schools are in small rural 
communities where there ,are .limited opportunities for placement in distri- 
butive occupations. Assistant state distributive education supervisors 
in whose territory most of these divisions lie had identified .school di- 
visions that had shown interest in experimenting with a distributive edu- 
cation program utilizing simulations as aa alternative to the cooperative 
plan. 

Concern in all parts of the country has been expressed for students 
similarly deprived of the training provided through the normal cooperative 
program. It was felt that simulated occupational experiences developed 
and tested in this project and ultimately incorporated into prototype 
training plans for selected entry and career level jobs coud be made a- 
vailable to school divisions in rural areas nation-wide, as well as to 
other school divisions in rural areas in Virginia. The simulation plan 
through which these experiences were tried out could then serve as an 
alternative to the traditional cooperative plan in distributive education. 

Definitions and Explanation of Terms 

1. Competencies are the knowledges and understandings, skills and 
attitudes required to satisfactorily perform a task. 
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2, Distributive Education Clubs of; Am^rir^ (DECA) is a vocational 
youth organization which is an integral part of the distribu- 
tive education program as it provides a co-curricular program of 
student activities which complements and enriches distributive 
curriculums, • • " 

3. D istributive Education Curriculums include basic economic under- 
standings; the functions of marketing; the area of career deve- 
lopment, including human relations and occupational adjustment; 
the application of skills in mathematics and communication to 
distribution; and appropriate product and/or service technology, 

4- Distributive Occupations are those occupations followed by per- 
sons engaged primarily in the marketing or merchandising of 
goods and services, at all employment levels, 

5^ A Distributive Occupational Objective is a current career goal, . 
selected by the student, the preparation for which is the pur- 
pose of his/her vocational instruction in distribution and mar- 
keting, 

6, Simulated Occupational Experiences " in distributive education are 
learning experiences performed under conditions as much like 
those in "the real world of work" as possible. They focus on 
activities of distributive occupations and decision-making sit- 
uations in distribution, . 

7, The Simulation Plan (or Project Plan) in distributive education 
is an organizational pattern of instruction which involves a 
series of selected simulated and/or real occupational experi- 
ences which develop the students' competencies in the field of 
marketing, merchandising and management and which are related to 
the students' occupational objectives, 

8, A Simulated Store involves the operation of a store in the class- 
room. It enables students to apply classroom instruction and 
practice the performance of occupational skills through simula- 
tion. Usually no actual sales are transacted, 

9, A School Store is an activity in which students learn distribu- 
tive competencies by operating a store in the school, selling 
school supplies and other goods to students and teachers, A 
school store located in the classroom may be utilized as a sim- 
ulated store when it is not open for business, 

10« Teacher-Coordinators in Distributive Education Simulation Pro- 
grams are members of the local school staff who teach distribu- 
tive and related subject matter to students preparing for em- 
ployment and coordinate classroom instruction with simulated 
occupational experiences in the simulated store and in the busi- 
ness community and provide supervision of activities in the"^ 
operation of the school store. Their responsibilites for adult 



5 

13 



ERIC 



distributive education may vary* 

11. A prototype Training Plan includes a detailed list of specific 
and related tasks in a specific job with provision for agreed- 
upon learning experiences and for evaluations by all parties 
concerned. A prototype training plan can be individualized for 
each studenc interested in a particular job by adding or delet- 
ing tasks and by the selection of the learning experiences for 
that student. 

Related Research and Literature 

A review of literature and research was made to examine studied re- 
lated to individualized instruction, simulation, school stores, projects 
and training plans, as well as studies related to curriculum theory and 
evaluation. Among the numerous research studies, books, reports and 
articles related to the objectives of this study, the following were 
found to be particularly helpful: Learning Activity Packages, developed 
and published by the Interstate Distributive Education Curriculum Consor- 
tium under the direction of Wayne Harrison (1), included individual and 
group learning experiences to develop the 983 technical competencies iden- 
tified in the research study, "A Competency Pattern Approach to Curriculum 
Construction Distributive Teacher Education (2);" "Getting the Most 
Out of a Store/ ''.boratory," by Sydney D. Thompson, and "The Model Store 
Plan for Distributive Education," by John Lobben, in Current Perspectives 
in Distributive Education (3) gave valuable suggestions regarding the 
organization and operation of school stores and model (simulated) stores; 
The School Store (4) provided a variety of materials and forms relevant 
to the operation of a school store; Distributive Education Seminar on the 
Project Method (5), a notebook of papers prepared for a seminar held in 
^1972 at Western Michigan University, under the direction of Adrian Trimpe 
and Raymond A. Dannenberg, provided concrete illustrations of individual 
and group projects as well as a bibliography of materials relevant to 
curriculum development for project plan students; Developmental Program 
in Distributive Education Students (6) gave guidelines for providing ru- 
ral students in programs utilizing simulated occupational experience with 
non-paid Internships in selected distributive businesses; The Glen Oaks 
Simulation (7), although prepared as material tu be utilized in the train- 
ing of distributive education teacher-coordinators, was helpful in that 
the wide variety of simulations provided in this publication stimulated 
ideas that could be developed as simulations in this project; Koeninger's 
Simulations and Games (8) included abstractions of simulations and games 
appropriate for distributive education students; various issues of D.E. 
Today (9) provided articles concerning training plans and a series of 
articles concerning the operation of school stores; Goal Analysis (10), 
Developing Vocational Instruction (11), Establishing Instructional Goals 
(12) and Planning an Instructional Sequence (13), "New Dimensions in 
Curriculum Development," (14) and Distributive Education in the High Sch- 
ool (15) proved to be very helpful concerning curriculum theory and cur- 
riculum development; and Evaluating Occupational Education and Training 
Programs (16) was an invaluable resource in the initial preparation for 
the Third Party Evaluation. 
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The bibliography of references cited above is itf'Appendix A. A 
bibliography of instructional materials cited in the Competency Area Packets 
is included in Volume II of this report. "^'"^ 

Objectives 

The purpose of this project was to construct a series of simulated 
occupational experiences to develop identified competencies needed by 
selected distributive workers at entry and career levels and to test 
these experiences in a school laboratory under the direction of a distri- 
butive education teacher-coordinator. Specifically, the objectives were: 

1. To identify in each pilot school 15 juniors and 15 seniors with 
a career interest in the field of distribution for training in 
the program. 

2. To construct simulated occupational experiences to be incorpo- 
rated into individual training plans for each student enrolled 
in the program. 

3. To provide individualized, small group, and class instruction 
based on the curriculum content suggested for the first and 
second year distributive education cooperative students. 

4. To equip a distributive education classroom-laboratory in four 
pilot schools. 

5. To train selected D.E. teacher-coordinators to direct students 
in carrying out the simulated occupational experiences. 

6. To evaluate the performance of students. 
Summary 

The purpose of this project was to develop and test a program of 
simulated occupational experiences in rural communities where the normal 
cooperative education program was not feasible, the approach to this • 
problem was to establish a distributive education program utilizing the 
simulation plan in four pilot schools in which two sections of approximately 
15 students each would receive instruction under a qualified and endorsed 
distributive education teacher-coordinator. The design for the simulation 
plan provided for competency-based instruction in the classroom and in a 
simulated and/or school store. Procedures for establishing the pilot 
programs are included in Chapcer II. 



CHAPTER II 
PROCEDURES 



Selection of Pilot Schools 

Rural school division superintendents who had shown an Interest In 
having a pilot simulation project In their schools were contacted by 
distributive education assistant state supervisors , after the project was 
approved for funding by the U.S» Office of Education* Four school divi- 
sions were then selected to participate In the project according to thv;v 
following criteria: - 

!• The location of the school made It Impossible to offer the 

normal distributive education cooperative program In that school. 

2. At least 30 students would be available for training under the 
plan. 

3. Space for a classroom-laboratory and/or a school store would be 
available. 

4» The school would equip the laboratory according to specifica- 
tions. 

5, The school would continue the employment for a distributive 
education teacher-coordinator on a normal state-reimbursement 
basis at the conclusion of this 18-months project. 

The superintendents in these school divisions were invited to meet 
in Richmond with the project director and state distributive education 
supervisory personnel on July 28, 1974, to discuss the project in detail. 

Sub-contracts were Issued by Virginia Polytechnic Institute and State 
University to the Following selected school divisions: 

Amelia County 
Charlotte County 
Grayson County 
and 

Northumberland County 

Northumberland County requested permission to withdraw because a 
qualified distributive education teacher-coordinator, had not been located 
by the second week of August. By this late date it was difficult to ar- 
range for a pilot program in another school. With the approval of the 
Project Officer in the U.S. Office of I.lucatlon, a sub-contract was is- 
sued to Northampton County Schools, where a certified and endorsed dis- 
tributive education teacher-coordinator was teaching Marketing in a two- . 
hour block to students under the project plan and was teaching three sec-: 
tlons of Fundamentals of Distribution, an Introductory course for tenth 
grade students. This sub-contract provided for one-half the teacher- 
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coordinator's time for the first year with the understanding that the 
teacher-coordinator would devote full time to the project in the second 
year. Tt was agreed that students enrolled in the two-hour marketing 
course would transfer to t'he simulation project the first year and that 
in the second year students would be recruited to provide two sections 
for the simulation project. 

The sub-contracts, with the exception noted above, provided 100% 
reimbursement for the following: the teacher-coordinator's salary from 
July 1, 1974 through November 30, 1975, with teacher-coordinators em- 
ployed on a twelve-month's basis; equipment to be purchased according to 
specifications indicated in the equipment list included in Appendix J; 
instructional materials; expenses for two five-day workshops for teacher- 
coordinators; and local travel of the teacher-coordinator. 

Description of Selected Counties 

Amelia High School is the only public high school in Amelia County, 
which is located in the Piedmont Plateau of Virginia. Farming is of ma- 
jor importance in the county. Farm income is derived from livestock, 
poultry and poultry products, with field crops and nursery products of 
secondary importance. Forty percent of county resident workers are em- 
ployed outside the county. The employment in sales, service and manage- 
rial occupations represented 16.2% of the worK force. The population of 
Amelia County in 1970 was 7,592, with race distribution as follows: 
white 79.2%; *black 20.6%; other .2%. This compares with the State distri- 
bution of white 80.8%; black 18.6%; other .6%. it is worthy of note 
that in 1960 the race distribution in Amelia County was white 52.4%; 
black 47.2%; other .3%. Th6 per capita income in 1971 was $2874 and the 
family income was $5805. This compares with Virginia per capita income 
in 1971 of $3898 and family income of $9049.1 

Randolph-Henry High School is the only public high school in Char- 
lotte County, which is located in southern Virginia. The chief agricul- 
tural product is tobacco, but livestock farming and dairying have in- 
creased rapidly in recent years. Timber and pulp^ood are also important. 
Manufacturing has increased, now employing more persons than agriculture. 
In 1967 the number of wholesale establishments was 9; the number of re- 
tail establishments 129; and the number of selected service establish- 
ments was 48. The population of Charlotte County in 1970 was 11,551, 
Vlth race distribution as follows: white 60.1%; black 39.8%; other .*!%. 
The per capita income in 1967 was $1,011 and the family income w^as 
$2,864. This compares with Virginia income in that year of per capita 
income of $1856 and family income of $4964.^ 



^Source: Data Summary , Amelia County, Richmond, Virginia: 
Division of State Planning and Community Affairs, 1973. 

2 

^Source: Data Summary , Charlotte County, Richmond, Virginia: 
Division of State Planning and Community Affairs, 1972. 
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Grayson County Vocational School is appended to Independence High 
School, located in Independence, a town in Grayson County, Grayson 
County lies in the Blue Ridge province of Virginia on the North Carolina'^ 
state boundary. This is a mountainous section of southwest Virginia, with 
elevations reaching 3000 feet and above. Agriculture is the backbone of 
the economy with farm income derived from cattle, calves, dairy products, 
.and burley tobacco. More residents are employed in manufacturing than in 
farming. In 1970, the population of Grayson County was 15,439, with the 
race distribution as follows: white 96,2%; black 3,8%, The per capita 
income in 1971 was $2210; the family income in 1969 was. $5902, This com- 
pares with Virginia income in those years of per capita income of $3898 
and family income of $9049,*^ 

Northampton Senior High School is the only public high school in 
Northampton County, which lies on the Eastern Shore of Virginia, The 
school is located in the town of Eastville, the population of which, in 
1970, was 203, Vacation and tourist trade is important to the county 
since the Bay Bridge Tunnel has made the county a part of the traffic 
corridor from Maine to Florida, Most of the manufacturing is closely 
tied to its natural resources. Canned and packed oysters and other 
seafoods and many kinds of canned vegetables are produced. Frozen fruits, 
vegetables, and seafoods are also packaged. In 1967 the number of whole- 
sale establishments in the county was 21, the number of retail establish- 
ments 202; and the number of selected service establishments 86, The 
population of Northampton County in 1970 was 14,442, with the race dis- 
tribution as follows: white 79,2%; black 20,6%; other ,2%, It is inter- 
esting to note the change in the race distribution in the county since 
1960, when the distribution was: white 48.1%; black 51.5%; other ,4%. 
The Median per capita income in 1967 was $1285; the family income was 
$2659, As noted earlier, this compares with Virginia income in that year 
of per capita income of $1856 and family income of $4964, 

Selection of D,E, Teacher-Coordinators 

Qualified individuals were referred to division superintendents of 
the pilot schools by Virginia distributive teacher educators and state 
supervisors. The local division superintendent made the selection of the 
teacher-coordinator in each pilot school. With one exception, the dis- 
tributive education teacher-coordinators in each of the pilot schools 
were certified and endorsed for distributive education. The fourth tea- 
cher-coordinator had not had student teaching, but was otherwise quali- 
fied for certification and endorsement. One teacher had had previous 
experience in a cooperative distributive education program, one had had 



3Source: Data Summary > Grayson County, Richmond, Virginia: 
Division of State Planning and Community Affairs, 1973, 

^Source: Data Summary > Northampton County, Richmond, Virginia: 
Division of State Planning and Community Affairs, 1972, 
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experience as a D.E, teacher in a middle school, and one teacher had had 
no previous teaching experience except student teaching. The teacher 
without teaching experience or student teaching had been a manager-trainee 
and it was felt that his store experience would be very valuable in a 
project of this kind. However, he was not as successful as either he or 
the school felt that he should be and he voluntarily resigned at the end 
of the year. He was replaced by a fully certified and endorsed D,E, tea- 
cher-coordinator. 

The teacher-coordinators in this project are referred to as teacher- 
coordinators because two hours a day are reserved for coordination acti- 
vities. These activities include arranging for observations in stores, 
working with advisory committees, coordinating the work experience of 
any of the students who are employed, and handling the innumerable acti- 
vities associated with the school store and the simulated store. , 

Training of D,E, Te acher-Coordinators 

" I* 

Workshops , During the summer of 1974, the teacher-coordinators partici- 
pated in a two-day mini-conference and a five-day workshop; in the summer 
of 1975 the teacher-coordinators participated in a five-day workshop, 
Ronald L. McGuigan, D,E, Assistant State Supervisor, assisted in the work- 
shops, Mr, McGuigan has served as a liaison with the state department of 
education and has been very helpful in working with the school divisions 
represented in the project. 

In the 1974 mini-conference, funded by the State Department of Edu- 
cation, the emphasis was on the selection of equipment and on the initial 
procurement of instructional materials. 

In the five-day 1974 workshop, emphasis was on instructional tech- 
niques appropriate for a distributive education program utilizing simu- 
lated occupational experiences in lieu of regularly scheduled on-the-job 
experiences in the cooperative plan. Participants were given an oppor- 
tunity to react to some basic beliefs underlying individualizing instru- 
ction through the project plan, ("Project plan" is the term that has 
been used in distributive education to denote an instructional plan that 
is an alternative for the cooperative plan,) A copy of these beliefs is 
in Appendix B, It was emphasized that the goals of the simulation pro- 
ject and the cooperative program are the same and that the difference 
lies in the laboratory^ experiences,.^ DECA as a teaching tool and the op- 
eration of a school store were given particular attention. 

Marvin M, Brown, Chairman of the Department of Retailing, Christo- 
pher Newport College, gave a one-day intensive session on the uses of 
the Learning Activity Packages (LAPS) developed through the Interstate 
Distributive Education Consortium, The teacher-coordinators were pro- 
vided a complete set of Virginia curriculum guides developed for use in 
the cooperative program and were given suggestions concerning the orien- 
tation of students in the simulation project to the world of work. 

In the 1975 workshop John Lobben, State Supervisor of Distributive 
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Education, Minnesota, served as a consultant, Mr, Lobben shared with 
the group a wealth of materials developed by Minnesota teacher^coordi- 
nators as guidelines for utilizing simulated and/or school stores as 
laboratories for D,E, students. He showed a number of slides depicting 
a. wide variety of "model stores" and suggestions for departmentalizing 
the operation of the simulated store. 

The teacher-coordinators also made contributions in the 1975 work- 
shop. The teacher-coordinators were given time to "show and tell" some 
of their successful experiences during the first year. Each one also 
demonstrated the teaching of a topic from one of the competency areas. 

Copies of the agenda for the 1974 workshop and the 1975 workshop are 
included in Appendix B, 

Visits to Pilot Schools , The project director made three visits to each 
pilot school during the first year of the project and at least one visit 
to each school during the final six months of the project. The research 
assistant visited three of the pilot schools. During these visits it has 
been possible for the project director to confer with the superintendent, 
administrative assistant, and principal as well as the teacher-coordina- 
tor. The guidance counselor in each school has also been consulted. Ob- 
servation included the learning experiences in the simulated store as 
well as individual, small-group, and class instruction. The project di- 
rector was also able to observe the operation of the school store by D,E, 
students. 

Recruitment of Students 

Recruiting students for the first year of the program was exceeding- 
ly difficult since by the time the teacher-coordinators were employed in 
July all students were already scheduled. With the cooperation and assi- 
stance of the guidance counselors, the teacher-coordinators had confer- 
ences with students and, in many instances, parents, and were able to re- 
schedule an adequate number of students for two sections. However, in 
some instances they were not able to recruit as many juniors as seniors. 
Since in the first year, both juniors and seniors had the same curriculum, 
this imbalance was not a problem. 

For the second year, recruiting in the spring was very successful 
in three schools, but in the school where the teacher-coordinator resign- 
ed, the recruiting was not as successful as it was in the first year. The 
new teacher-coordinator at that school made a concerted effort during 
the summer to overcome this problem and had remarkable success considering 
the circumstances. Since individualized instruction was an important as- 
pect of this project, it was felt that selected juniors could be included 
in the section for seniors without detriment to either juniors or seniors. 
Techniques for handling first and second year students in the same class 
will be further discussed in the section, "Developing Learning Experien*- 
ces." 

Enrollments for the 1974-75 and 1975-76 school years for the pilot 
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projects in relation to high school enrollments in grades 10. 11. 12 are 
shown in Tables I-IV. 1975-76 enrollments by race and sex f^r the sim^- 
shoi:\r?ibl"s V-Vin:'°" '° '^^'^ ^^ron.en.s in each pilot school are 

TABLE I 

ENROLLMENTS - AMELIA COUNTY HIGH SCHOOL, AMELIA 



Simulation Project 




TABLE II 

ENROLLMENTS - GRAYSON COUNTY VOCATIONAL SCHOOL, INDEPENDENCE 



Simulation Pro 



ect 



High School - Grades 10, 11, 12 



1974-75 



1975-76 



1974-75 



1975-76 



Sophomores 

Juniors 

Seniors 



0 
12 
12 



0 
17 
6 



, 132 
72 
80 



111 
113 
75 
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TAfll-K m 

ENROLLMENTS - NORTHAMPTON HIGH SCHOOL, EASTVILLE 



Simulation Pro; 


ect 


High School - Grades 10, 11. 12 


1974-75* 


1975-76 


1974-75 


1975-76 


Sophomores 


0 


0 


268 


230 


Juniors 


4 


22 


221 


248 


Seniors 


7 


16 


209 


212 


Total 


11 


38 


698 


690 



*Noce special circumstances described in the report. 



TABLE IV 

ENROLLMENTS - RANDOLPH HENRY HIGH SCHOOL - CHARLOTTE COUNTY 



Simulation Project 



High School - Grades 10, 11, 12 



1974-75 


1975-76 


1974-75 


1975-76 


Sophomores 


0 


0 


264 


260 


Juniors 


15 


11 


172 


166 


Seniors 


15 


11 


166 


163 


Total 


30 


22 


602 


589 



TABLE V 

m 

ENROLLMENT BY RACE AND SEX - AMELIA COUNTY HIGH SCHOOL 

1975-1976 



Simulation Project High School 





M 


Black 
F 


T 


M 


White 
F 


T 


M 


Black 
F 


T 


M 


White 
F 


T 


Juniors 


7 


4 


11 


1 


3 


4 


2b 


23 


43 


25 


17 


42 


Seniors 


0 


5 


5 


5 


2 


7 


18 


35 


53 


20 


19 . 


39 


Total 


7 


9 


16 


6 


5 


11 


38 


58 


96 


45 


36 


81 



14 22 



TABLE VI 

ENROLLMENT BY RACE AND SEX - GRAYSON COUNTY VOCATIONAL SCHOOL 

1975-1976 



Simulation Pro- 


ect High School 


Black 
M F T 


White 
M F T 


Black 
M F T 


White 
M F ' T 


Juniors 0 1 1 
Seniors 0 0 0 


2 4 6 
14 2 16 


1 4 5 
1 1 2 . 


49 59 108 
36 37 73 


Total Oil 


16 6 22 


2 5 7 


85 96 181 



TABLE VII 

ENROLLMENT BY RACE AND SEX - NORTHAMPTON HIGH SCHOOL 

1975-1976 



Simulation Project 



High School 





M 


Black 
F 


T 


M 


White 
F 


T 


M 


Black 
p 


T 


M 


White 
F 


T 


Juniors 


1] 


6 


17 


2 


3 


5 


94 


91 


185 


33 


30 


63 


Seniors 


5 


5 


10 


3 


3 


6 


65 


81 


146 


33 


33 


66 


Total 


16 


11 


27 


5 


6 


11 


159 


172 


331 


66 


63 


129 



TABLE VIII 

ENROLLMENT BY RACE AND SEX - RANDOLPH HENRY HIGH SCHOOL 

1975-1976 



Simulation Project 



High School 





M 


Black 
F 


T 


M 


White 
F 


T 


M 


Black 
F 


T 


M 


White 
F 


T 


Juniors 


1 


4 


5 


5. 


1 


6 


36 


38 


74 


50 


42 


92 


Seniors 


0 


4 


4 


3 


4 


7 


21 


35 


56 


50 


57 


107 


Total 


1 


8 


.9 


8 


5 


13 


57 


73 


130 


100 


59 


199 
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Each year students interested in the program were requested to com- 
plete a Student Profile, a copy of which is included in Appendix C, 



Equipping the Classroom Laboratory (Simulated Store) 



The equipment budget for each pilot school included provision for 
the following^ items: 



Merchandising unit 
Wrapping counter 
Display unit 
Gondola 
Sign center 
Marking machine 



Wall mirror 
Tote tray cabinet 
File cabinets 
Record player 
Tape recorder 
Projection screen 



Trapezoidal tables 
Stacking chairs 
Copier/transparency maker 
Overhead projector 
Combination slide and film 
projector 



In three of the schools, the merchandising unit was custom-made in 
order to maximize the available space. This unit consisted of two shelv- 
ing units, two units with shadow boxes and storage cabinets, and a wall 
mirror, with a sign, "Distributive Education" above the units. Although 
the units could be used separately, they were unified with a cornice. 
Despite constant prodding, the equipment was not delivered until February, 
1975, and this was a disappointment to the teacher-coordinators and to 
the students. However, the other equipment was available and with the 
ingenuity of the teacher-coordinators, the classroom-laboratory was ade- 
quate for trying out the simulated occupational experiences. With writ- 
ten approval from the project director, if money was available in their 
equipment budget, several of the schools bought a cash register and a 
camera in addition to the items listed in their sub-contracts. The cash 
register was needed for the school and/or simulated store experiences 
and the camera was needed for the teacher-coordinators to make slides for 
designated learning experiences. Students working with the sign press 
are shown in Figure 1, 




Figure 1 



Students Working With Sign Press 
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A show case display of merchandise in the Baby Boutique, one depart- 
ment of the simulated store in one of the pilot projects, is shown in 
Figure 2. The merchandise in this simulated store was donated by faculty 
members or other interested members of the community. The simulated store 
concept will he explained in Chapter III. 




Figure 2 

Show Case Display - Baby Boutique - Simulated Store 
Advisory Committees 



An advisory committee was appointed in each of the pilot programs. 
Although the appointment of advisory committees was discussed with the 
superintendents at their meeting with the project director in August, 
1974, the superintendents were reluctant to appoint the committee until 
the D.E. teacher-coordinator had been in the community long enough to 
suggest individuals who would be most helpful as advisory committee mem- 
bers. The teacher-coordinators worked individually with merchants in the 
county from the inception of the program. However, it was not until the 
spring of 1975 that the committees were appointed and held their first 
meetings. To assist the teacher-coordinators in establishing an advisory 
committee, "Guidelines for Working with Advisory Committees" was mailed 
to the teacher-coordinators. A copy of the "Guidelines" is included in 
the Appendix D. 

Members of the four advisory committees have been of assistance in 
a number of ways, some of which follow: 

1. Loaned merchandise and manufacturer's aids for use in displays 

2. Conducted field trip to stores 



17 

2o 



3. Helped tape situations for illustrating various topics in the 

curriculum 

4. Assisted in DECA District Leadership Conference 

5. Gave trade journals 

6. Served as guest jpeaker 

?• Participated in -sfehe adult D,E, program 

8. Gave mannequins 

9. Permitted students to arrange window in their stores 

10, Loaned cash register on short-term basis 

11, Suggested sources of possible purchase of equipment and materials 
12 • Reviewed task sheets for jobs in their firms to determine whether 

or not the tasks were actually performed and to add any additional 
tasks. 



The Youth Organization 



Teacher-coordinators in the Simulation Project were encouraged to 
organize a local chapter of the Distributive Education Clubs of America 
(DECA) and to provide students opportunities to participate in competi- 
tive events and leadership activities just as cooperative distributive 
education students participate. Since very few of the students enrolled 
in the simulation project were employed outside the school, it was sug- 
gested that profits from fund-raising activities and/or profits from the 
operation of the school store be used to pay local, state, and national 
DECA dues and to defray most of the expenses incurred by students in at- 
tending district and state DECA conferences, A scene from one of the 
DECA District Fall Rallies in which students in the simulation project 
participated is shown in Figure 3, 




In all the pilot 
schools DECA has 
proved to be a 
motivational tool 
and has brought 
recognition to in- 
dividual students 
and to the schools. 
The student at the 
podium entered 
district DECA com- 
petitive events 
later in the year 
and earned the pri- 
vilege of represent- 
ing his chapter at 
the State Conference, 



Figure 3 

Scene "from DECA District Fall Rally in which students in simulation 
project participated, 
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Evaluation 



Evaluation of the Project . Procedures used in evaluating the project in- 
cluded a self-evaluation by the teacher-coordinator and administrators 
in the pilot schools, evaluation by the project director, and a Third 
Party Evaluation by a team of out-o^'-state experts. 

The Instrument used for self-evaluation was a modified form of an 
evaluation Instrument developed for the State Department of Education 
for evaluarion of local vocational education programs. A copy of this 
instrument and forms provided by the project director to record holding 
power, Work experience and follow-up of graduates are included in Appen- 
dix G. 

The project director discussed the items included in the self-evalu- 
ation Instrument with each teacher-coordinator and with administrators 
and guidance counselors. A copy of the instrument and completed forms 
regarding holding power, work experience and follow-up of graduates was 
provided members of the Third Party Evaluation Team. During visits to 
the individual schools the project director was able to observe all pha- 
ses of the operation of the project. In addition, the project director 
received a weekly calendar from the teacher-coordinators. This calendar 
gave information concerning planned activities for the week and a brief 
summary of accomplishments of the previous week. 

The evaluation of the project by a team of out-of-stat professionals 
in vocational education and distributive education was of primary impor- 
tance. 

The project staff was fortunate in being able to obtain the services 
of Dr. Joe Clary as chairman of the Third Party Evaluation Team. At the 
time Dr. Clary was contacted concerning this request he w^s Executive Di- 
rector of the North Carolina State Advisory Council. At the present time 
he is Coordinator of the Agricultural Education Program in the Department 
of Occupational Education at North Carolina State University. He is a 
nationally recognized expert in evaluation and in vocational education. 

Plans for the Third Party Evaluation began in April, 1975, when 
Dr. Clary conferred with the project staff. The project director iden- 
tified a number of individuals both in and out of distributive education 
for Dr. Clary's consideration for Evaluation Team members. The selec- 
tion of members of the Evaluation Team was made by Dr. Clary and the 
invitations were extended by the project director. Copies of correspon- 
dence are in Appendix I. During this conference. Dr. Clary suggested 
the procedures to be used both in the meetings of the team and in the 
on-site visits to the pilot schools. The project director made tentative 
arrangements with the individuals concerned in each school in the spring 
of 1975 and confirmt^d a definite schedule for each school in the early 
fall of 1975. 

A report of the Third Party Evaluation Team Is in Chapter IV. 
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Evaluation of Student Performance , Student performance was evaluated in 
a number of ways, but no effort was made to compare the performance of 
students in the islmulatlon plan with students in the cooperative plan. 
In addition to paper and pencil tests used to measure the students' know- 
ledges and understandings, various rating devices were used to evaluate 
skills and attitudes. Many of the rating devices used in DECA competi- 
tive events were suggested. For example, the following devices were spe- 
cified as the instrument to use in evaluating certain competencies or 
groups of competencies: Advertising rating sheet for ad-layout; display 
rating sheet for window displays constructed by students; sales demons- 
tration rating sheet as a summary of competencies in the selling area; 
job interview rating sheet for evaluating selected competencies in the 
social skills area; public speaking rating sheet for summary of competen- 
cies in the communications area; student-of-the-year and chapter-of-the- 
year standards as a device for teaching. "Standards, Grades and Labels" 
in the product and service technology area; the merchandise sales manual 
rating sheet for merchandise manuals and c'"eative marketing project for 
evaluating group DECA project, A special rating sheet was provided for 
rating shadow boxes, show cases and bulletin boards. It was suggested 
that whenever possible the rating sheets be completed by other students 
as well as the teacher. For instance, if every student evaluates every 
merchandise manual the students obtain valuable information from their 
fellow students' manuals as well as assisting the teacher-coordinator in 
the evaluation. To evaluate some of the occupational experiences in the 
simulated store, it was suggested that the students assigned to a parti- 
cular experience make a decision and then^^i^eport the decision to the en- 
tire group for the group's evaluation. The Learning Activity Packages 
contain a pre-test and post-test for each competency. The research staff 
listed the pre-test or post-test as a learning experience if the research- 
ers felt that either of the tests was particularly needed at that point 
in the instruction. The evaluation of the students' performance in re- 
lation to the tasks included in the jobs in which they had expressed in- 
terest was suggested, but was not carried out in a formal manner. Now 
that a training plan including the specific and related tasks with. pro- 
vision for evaluation by both the student and teacher has been developed, 
this evaluation will be of primary importance. 

The evaluation of students in the simulation plan included all the 
techniques used to evaluate cooperative students' classroom experiences. 
The suggested evaluation of the simulated occupational experiences in- 
cluded a wide variety of rating sheets for evaluating the performance 
of the students. 

Dissemination Activities 

The conference for project directors arranged by the U,S, Office of 
Education in October, 1974, gave the project director and research assis- 
cant an opportunity to share ideas with others who were conducting research 
in the same priority area, "alternate work experience programs," The 
project director and research assistant also benefitted from attending 
the 1974 A,V,A, Convention, They were able to talk to a number of dis- 
tributive education personnel who had .tried various ways of handling the 
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preparation of students in a plan other than the cooperative plan. 



The project director had an opportunity to explain the project at 
the February, 1975, Southern Regional meeting of the Council for Distri- 
butive Teacher Education, at the May, 1975, Central Regional meeting of 
CDTE, and at the U.S. Office of Education Region III meeting. She con- 
ducted a workshop on distributive education for rural youth at the 1975 
A.V.A. convention. 

As a result of these dissemination activities much interest has been 
expressed in the report of the activities in this project. 

Summary 

The procedures used in establishing a distributive education program 
utilizing the simulation plan included the selection of four pilot schools 
according to a pre-determined criteria; the referral of qualified D.E. 
teacher-coordinators to local school division superintendents for selection; 
the training of the selected teacher-coordinators through workshops, mini- 
conferences, and on-site visits; the recruitment of juniors and seniors 
to participate in the project; the evaluation of the project through self- 
evaluations by the teacher-coordinators and administrators, by the project 
director, and a Third Party Evaluation Team; the evaluation of student 
performance through selected rating devices as well as paper and pencil 
tests; and dissimination activities, including presentations at various 
regional and national conferences. An advisory committee provides assis- 
tance to D.E. teacher-coordinators in each pilot school. 
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CHAPTER III 



CURRICULUM FOR SIMULATION PROJECT 



The major premise underlying this study was that competencies re-* 
quired of workers to enter and advance in a distributive occupation could 
be developed in a simulation plan that would be an alternate to the coop- 
erative plan. In the simulation plan, it was assumed that competency- 
based instruction in the classroom would be coordinated with simulated oc- 
cupational experiences in the school laboratory (to be known as a simu- 
lated store), with experiences in a school store, with experiences thro- 
ugh DECA, with directed observations in the business community, and with 
as much paid occupatioi^al experience as possible. It was further assumed 
that the learning outcomes for students in a simulation plan would be 
comparable to those expected of students enrolled in the cooperative plan, 

^Distributive Education * 
Curriculum Concept 

Assuming that the premises stated above were well-founded, the cur- 
riculum concept that had been accepted nationally as a part of the dis- 
tributive education philosophy served as the framework for this project. 
The philosophy of distributive education, constructed in 1967 as part of 
the Competency Pattern Study (2) and up-dated in 1975 (17) included this 
basic belief concerning distributive education curriculums: 

Distributive education curriculums should include basic econo- 
mic understandings; the functions of marketing; the area of career 
development including human relations and occupational adjustment; 
the application of skills in mathematics and communication to dis- 
tribution; and appropriate product or service technology. 

This philosophical concept was the basis for the organization of tech- 
nical competencies identified in the above research and was the basis for 
the organization of the competencies in the learning activity packages (1), 
The distributive education curriculum concept described above is illust- 
rated in Figure 4, The competency areas concept of distributive educa- 
tion curriculums provides for a flexibility in curriculum organization 
that ipakes the depth of instruction depend on occupational objectives and 
competencies needed by individual students and on. their abilities. This 
curriculum organization provided a framework in which to develop curri- 
culum matetials that were tested in the pilot program included in the pro- 
ject. 

The decisibn was made to assign competencies identified as those 
needed by distributive workers at the entry level to the first-year cur- 
riculum and those needed by distributive workers at the career level to 
the second year. These competencies were organized into nine competency 
areas as follows: (a) advertising, (b) communications, (c) display, (d) 
human relations, (e) mathematics, (f) merchandising, (g) operations and 
management, (h) product and/or service technology, and (i) selling. 
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A DISTKIBUTIVE EDUCATION 
CUKKICULUM CONCEPT 




. Figure 4 
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(The Interstate Distributive Education Curriculum Consortium divided 
operations and management into separate competency areas, thus dividing 
the LAPS into ten competency areas,) 

Since the job of the salesperson in a department store includes 
competencies common to most of the entry-level jobs and since the job 
of assistant buyer (or assistant department manager) in a department store 
includes competencies common to most career-level jobs, the development 
of curriculum materials for the classroom, and initially for the laborato- 
ry, was based on these two jobs. These jobs required more competencies 
than some of the entry level and career jobs, but it was felt that every 
first-year distributive education student should have knowledges, under- 
standings, and attitudes that were broad enough in scope for the student 
to be employable in. any entry level distributive occupation and that 
every second-year distributive education student should have knowledges, 
understandings, and attitudes that were broad enough for the student to 
be employable in a distributive occupation at the career level. Skill 
development was usually incorporated into curriculum materials to be used 
in the laboratory, ' These materials individualized the simulated occu- 
pational experiences in three ways: (a) by relating the experience to 
the student's occupational interest; (b) by relating the experience to 
the organizational structure of the simulated store: management, merchan- 
dising, sales promotion, control; (c ) and by providing a list of specific 
and related tasks for the job in which each student had indicated a car- 
eer interest. 

Development of Simulated Occupation Experiences 

The major responsibility of the project staff was to identify and/ 
or develop a series of simulated occupational experiences to develop pre- 
viously identified technical competencies needed by distributive workers 
in selected entry and career-level occupations (2), 

The following procedure was used in the identification and/or deve- 
lopment of learning experiences: 

1, Students were asked to identify an entry-level job in which 
they were interested, A computer print-out of the specific 
and related tasks in the selected job were then provided each 
student as a start Xoward his/her training plan, A copy of 
Career Progressions in seven categories of distributive busi- 
ness is included in Appendix E, It was from these progressions 
that students selected entry and, in the second year, career 
level jobs, . . 

2. For the first year curriculum the competencies required of a 
salesperson, department store, already organized into nine com- 
petency areas, were further organized around concepts (or topics) 
to be treated in each area. The competency number assigned the 
competency in the IDECC system (1) was recorded by each compe- 

' tency. 
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3, A search was made of relevant research and literature for appro- 
priate individual and group learning experiences, which would 
develop the competencies at the level the competencies were stat- 
ed* The principal source of experiences was the set of Learn- 
ing Activity Packages (LAPS) developed through the Interstate 
Distributive Education Curriculum Consortium (1), Files of 500 
LAPS, readily available to students, are iWown in Figure 5. These 
materials represent an investment of approximately one million 
dollars and the work of selected D,E, teacher-coordinators under 
the direction of state supervisors and teacher educators in each 
of eleven states. 



At this writing more 
than 3300 sets of LAPS 
had been purchased for 
use in individual sc- 
hools, A new consor- 
tium of 14 states was 
formed and began fun- 
ctioning at Ohio Sta- 
te University in June, 
1975, Through the new 
consortium sets of the 
LAPS will be available 
to schools that have 
not purchased them. 
The project staff felt 
the wide distribution 
of the LAPS and the 
continued availability 
of them made it fea- 
sible to capitalize on 
this major distributive 
education effort. 




Figure 5 

LAPS (Learning Activity Packages) are 
readily available to students. 

As previously noted, the LAPS are based on the competencies iden- 
tified as needed by selected distributive workers and reported 
in the Crawford Competency Pattern Study (2), The researchers 
in this simulation project reviewed the individual and group 
learning experiences for each of the competencies required of the 
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salesperson • If the learning experience in the LAP was consider- 
ed appropriate to the entry-level job, this experience was noted 
by LAP number and by individual or group experience number, (e.g. 
LAP 26, Individual //I) In most cases, the individual experience 
//I was concerned with reading from one or more sources. The 
researchers examined these references and up-dated the citations 
in instances where revised editions were available. In many in- 
stances the researchers suggested using the content from these 
readings as the basis of group discussions rather than an indi- 
vidual reading assignment. This indicated that the teacher-co- 
oordinator would present the infonnation«to the students in such 
a way that the students would have the basic knowledge needed 
before proceeding to experiences involving a skill. 

4. Mrs. Stephanie Dowdy, the research assistant, developed learning 
experiences if no suitable experiences were available in the 
literature. 

5. Competitive events included in the National Competitive Events 
Program of the Distributive Education Clubs of America were 
identified as learning experiences. Many references were made 
to the Merit Awards Program (MAP), since this program included 
competency-based learning experiences at three levels of com- 
plexity. The learning experiences in MAP were also organized 
into competency areas. 

6. The competencies and learning experiences were then designated 
as classroom or simulation experiences. In most cases the 
knowledge competencies were designated "classroom" and the skill 
competencies were designated "simulation." Attitude competencies 
were assigned to both classroom and simulation. There were some 
instances when the same competency was assigned to both the class- 
room and the laboratory. 

7. Second-year students were asked to identify a career-level job 
in which they were interested. A computer print-out of the 
specific and related tasks in that job were provided each stu- 
dent as a part of his training plan for his second year. 

8. The competencies required of an assistant buyer (assistant de- 
partment manager), department store, provided the basis for de- 
veloping learning experiences for the second year curriculum. 
The procedures used in developing the first year curriculum were 
followed. Managerial and supervisory responsibilites received 
major emphasis in the second year, with provisions for develop- 
ing managerial and supervisory skills in the simulated store. 

9. Evaluations of the specified competencies for both first and 
second-year students were listed as learning experiences. 
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Trying Out Learning 



As learning experiences were Identified and/or developed for each 
competency area, a competency area packet of materials was mailed to each 
of the foui D.E. teacher-coordinators In the project. An excerpt from 
the simulation portion of the learning experiences suggested for develop- 
ing one competency in the display competency area for first-year students 
is shown in Figure 6. A bibliography of resources needed for each com- 
petency area was Included as a part of the competency area packet. This 
information was provided at least a month in advance of the mailing of the 
learning experiences. 

The teacher-coordinators were requested to make notations concerning 
the learning experiences directly on the copy mailed to them. As the in- 
struction in each competency area was completed, the copy was returned 
so that the research assistant could make necessary revisions and dele- 
tions. 

The organization of the simulated and/or school store affected the 
construction of learning experiences. It was suggested that simulated 
stores be organized on a functional basis whether the store was depart- 
mentalized by product lines or whether it was operated as a single unit. 
This organization provided for four divisions with specific job func- 
tions assigned to each division. Although there was some variation among 
the four pilot projects, the organizational plan adopted was similar to. 
the one shown in Figure 7. During the second year of the project,- the 
division manager's job was assigned to second-year students and first and 
second year students rotated from one division to the other until they 
had had experience in each of the divisions . 

As the organizational chart in Figure 7 shows, the functions in the 
four divisions of the simulated store were as follows: 

The Management Division, had responsibility for policy making, public 
relations, supervision, decision-making, and research. 

The Merchandising Division had responsibility for buying, selling, 
stocking, receiving, and marking. 

The Sales. Promotion Division had responsibility for window display. 
Interior display, and advertising. 

The Control Division had responslbllty for personnel, payroll, in- 
ventory, and accounts payable. 

The learning experiences suggested in the Competency Area Packets 
were "idea stimulators." It was not necessary to use all of the suggested 
learning experiences that had been identified, nor was it necessary to use 
a suggested experience if the teacher-coordinators wished to use experiences 
they had developed themselves. Since there were many more learning ex- 
periences suggested than were needed to develop a particular competency, 
teacher-coordinators were requested to plan with students the learning 
experiences they would try out. 
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Ilembers assigned to the Management Division had experiences in 
policy-making, decision making, public relations, research and supervi- 
sion. Some members of the Management Division are shown in a planning 
session in Figure 8, In Figure 9 a member of the Management Division is 
shown preparing to make a radio presentation to explain the simulation 
project to the community. 




Figure 8 

Some Management Division members in policy-making session 





Figure 10 shows a system used by the 
Control Division to record hours 
worked in simulated store. Figure 
11 shows some members of the Con- 
trol Division figuring the simu- 
lation payroll. Each Friday ''checks" 
for ''payment" of hours worked were 
issued to members by the Control 
Division, The need for developing 
positive attitudpj toward being 
present and being on time was the 
rationale for spending the time on 
this job function. The Control Di- 
vision also handled tasks related 
to employment and training in some 
of the simulated stores. In some 
of the projects there was a sepa- 
rate Personnel Division, 



Figure 10 
Check-In Board 
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Figure 11 

Control Division members figure "payroll," 
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Ihe Merchandising Division members 
w re responsible for buying, pric- 
ing, marking receiving, stocking 
. and selling. Members of this di- 
vision made actual purchases for the 
school stores. In the simulated 
stores, the stock was composed of 
either donated or dummy merchandise. 
It was necessary for the students 
to assume a cost price and use a 
markup formula to derive a retail 
price. They had experience in 
making stock tickets on a marking 
machine, using a Garvey marker to 
price canned goods, and in making 
hang-tags for fashion merchandise 
by hand. Figure 12 shows merchan- 
dise iu a simulated store with the 
original and the sale price tags 
on a garment. 

The Sales Promotion Division was 
responsible for window display, 
interior display, and advertising. 
Figure 13 shows a jewelry display 
in the Totally Together Fashion 
Center, a department of the simulated 
store in one of the pilot projects. 



Figure 12 



Pricing and Ticketing Merchandise 




Figure 13 

Jewelry Display - T n T Fashion Center - Simulated Store 




Figure 14 shows seme members of 
the Sales Promotion Division ar- 
ranging an interior display. Read- 
ers are reminded that all of the 
merchandise shown in the illustra- 
tion was ''used" merchandise that 
had been donated to the project. 
A peg-board display in the Baby 
Boutique, another department in 
the same simulated store, is 
shown in Figure 15. 




Figure 14 

Some sales promotion members arrang- 
ing an interior display 




Procurement of Instructional Materials 



Arrangements were made for each pilot school to buy a set of the 
Learning Activity Packages developed through the Interstate Distributive 
Education Curriculum Consortium. Teacher-coordinators were advised to 
subscribe to the monthly mailing of materials from the Ohio State Cur- 
riculum Laboratory, selected materials from the D.E. Curriculum Labora- 
tory at the University of Texas, and selected transparencies from" the 
Vocational Education Media Center at Clemson University in South Carolina. 
They were also advised to procure a manual for the Merit Awards Program 
from the Distributive Education Clubs of America. In addition, as pre- 
viously noted, a list of instructional materials needed to try out the 
learning experiences in each competency area was developed and mailed 
to each teacher-coordinator at least a month in advance of the time sche- 
duled for that instruction. 

It should be noted that tht learning experiences in the LAPS refer 
to a wide variety of resources. The research staff advised the teacher- 
coordinators in this project concerning the purchase of selected materials 
and concerning the need for multiple copies of certain references. Of 
course, the teacher-coordinators had copies of the Virginia Curriculum 
Guides which provided content, learning experiences, and evaluation de- 
vices in the various competency areas. 

Construction of Training Plans 

•Prototype training plans for selected entry and career jobs were 
developed and are Included in Volume III of this report. Although the 
specific and related tasks included in the prototype training plans were' 
made available to individual students during the first and second year 
of the project, the training plans as ultimately developed were not test- 
ed in the pilot schools. However, conferences with the teacher-coordina- 
tors indicated that the computer print-outs of the tasks did serve as a 
guide for competency development, particularly at the skill level. 

The prototype training plans for students in the simulation plan 
provide for an agreed-upon list of specific and related tasks that the 
student will be able to perform at the end of a given period of instruc- 
tion. The student and the teacher-coordinator should plan together where 
the instruction is to take place: the classroom, the simulated store, 
DECA, the school store, on-th-job experience (both paid and non-paid), 
and observation^. If the instruction is to take place outside the school, 
then job sponsors, members of the advisory committee, and other members 
of the business community may be asked to assist in the planning. The 
training plan provides for the student and the teacher to evaluate the de- 
gree of competence the student has attained in the performance of each 
task. 

A pruotype training plan (e.g. - grocery clerk - food store) can be 
individualized for each student with this career Interest through indivi- 
dual planning with the student. An Individual student may need to delete 
tasks for which he already has competency to perform and/or add tasks that 
may be appropriate to his/her needs. 
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In order for a prototype training plan to be effective, the learning 
experiences needed to develop the competencies to perform the tasks must 
also be agreed upon. Suggestions for such learning experiences are in- 
cluded in the curriculum materials included in Volume II. It is also 
possible to procure a list of identified competencies for each of the 76 
jobs analyzed in the Crawford Competency Pattern Study (2) from the Inter- 
state Distributive Education Curriculum Consortium located at Ohio State 
University. 

As a supplement to the training plan, it was suggested that students 
prepare a weekly summary of their activities. This weekly report is simi- 
lar to the one normally required of cooperative students. It is an open- 
end report that asks: "What have you done in the simulated and/or school 
store this week? ' and "In what other activities have you participated 
that were related to your competency development? (e.g., DECA, classroom, 
observations, on-the-job)." (See Appendix G for sample form.) 

. Curriculum Sequence 

Since during the first year of the project first and second year 
students had the same curriculum and since the teaching sequence depend- 
ed to some degree on the development of curriculum materials by the re- 
search staff, no effort was made during the first year to suggest a 
teaching sequence or the amount of time to devote to each competency area. 
However, during the second year, the teacher-coordinators in the pilot 
project were asked to use their experience during the first year to pro- 
ject a teaching calendar for both first and second-year students. The 
amount of time for each competency area was suggested by the research 
staff. The amount of time was based on experience with the two-year cur- 
riculum for cooperative students. The results showed no typical teach- 
ing sequence. This is understandable, since the simulation plan was still 
in the experimental stage. Although it was felt that flexibility was of 
primary. importance in trying out the curriculum materials, a suggested 
teaching sequence for first and second year simulation students is in- 
cluded with the curriculum materials in Volume II. 

The two-year curriculum for the simulation project was organized a- 
round nine competency areas. The first-year materials included compe- 
tencies identified as those required for entry-level distributive jobs 
and learning experiences to develop these competencies. The second year 
materials included competencies identified as those required of career- 
level jobs and learning experiences to develop these competencies. Pro- 
totype training plans- were constructed for 15 entry-level and 15 career- 
level jobs. A suggested list of instructional materials was provided. 
The curriculum materials, including the training plans, provide for the 
development of competencies in the classroom, in the simulated and/or 
school store, in DECA, through observations, and through occupational ex- 
periences. 
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CHAPTER IV 



THIRD-PARTY EVALUATION REPORT 



An evaluation of the project by a Third Party Evaluation Team was 
an important component of this study. The team evaluation was made 
October 19-22, 1975, 

The report includes thn following: 

Evaluation Plan of Third-Party Evaluators 
Reports of Visits to Individual Project Schools 
Team Responses to Key Indicators Questions 
Assessment of Attainment of Project Objectives 

The names and addresses of the Third-Party Evaluation Team follow: , 

Dr, Joseph R, Clary, Coordinator 
Department of Agricultural Education 
North Carolina State University 
Raleigh, North Carolina 27607 
Tel. 919-737-2234 

Dr. Mary K. Klaurens, Professor 
Distributive Education 
College of Education 
University* of Minnesota 
Minneapolis, Minnesota 55455 
Tel. 612-373-9722 

Mrs. Theressa 'Brinson, Supervisor 
Distributive Education 
5057 Woodward Avenue, Room 912 
Detroit Public School Center 
Detroit, Michigan 48202 
Tel. 313-494-1000 

Dr. Neal E. Vivian, Professor 
Distributive Education 
The Ohio State University 
1945 North High Street,, 
Columbus, Ohio 43210^ 
Tel. 614-422-5431 

Mr. Eugene L. Dorr, Director 
Vocational Education 
State Department of Education 
Phoenix, Arizona 85007 
Tel. 602-271-5343 

The report that follows was prepared by Dr. Joseph R. Clary, chairman 
of the Third Party Evaluation Team, with the assistance of members of the 
team. 
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EVALUATION PLAN OF THIRD-PARTY EVALUATORS 



The basic evaluation plan used by the Third-Party Evaluation Team is 
outlined below. 



Purpose 

To provide an outside view of the development and implementation of 
the project; to deteimine the congruence between the project as proposed 
and funded and the project as implemented; to identify aspects of the 
program needing strengthening; to determine the "transportability" of the 
project model to new sites. 

Focus 



Project objectives 

Activities conducted to meet the objectives 
The program 

Facilities and equipment 
Characteristics of personnel 
Assessment techniques 
Materials developed / 

Technique ; Independent, On-Site Approach 

!• Pre-visitation activities 

a. Planning by team chairman and project director 

b, I^terials sent to team members for review 

2, Curriculum Materials Review 

a. One member of Third-Party Evaluation Team assigned this task 

b. Review made at office of Project Director 

c. Review completed during week prior to full team visit 

3, Team Orientation 

a. Informal dinner 

b. Discussion of process to be followed 

c. Discussion of product to be developed 

4, Team Exploration with Project Staff 

a. Discussion of project purpose and objectives 

b. Overview of procedures used 

c. Explanation of materials developed 

5, Team Examination of Materials 

a. Project schools* and students* profiles 

b. Reports of project director 

c. Curriculum materials 



Individual Team Member On-Site Visitation 

a. One team member in each of the four project schools 

b. Interviews with administration, staff, faculty and students 
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Observation of teaching processes used 
d. Observation of facilities and equipment 



?• Team Development of Findings 

a. Sharing of findings from individual visits 

b. Development of overall conclusions 

c« Drafting of recommendations and suggestions 

8, Report Writing 

a. Reports from project schools by individual team members 

1- Overview 

2- Strengths 

3- Weaknesses 

4- Recommendations 

5- Suggestions 

b. Report concerning review of curriculum materials developed 

c. Team r»aport 

Input from all team members 

2- Draft prepared by team chairman 

3- Draft sent to team members for review 

4- Report prepared in final form for submission 

9, Presentation of the Report 

a. At conclusion of team- visit 

' 1- Oral presentation by chairman 

2- Summary of key findings, conclusions, and recommendations 

3- Substance of report not open to question or debate during 
preliminary presentation 

b. Final presentation 

1- Copies delivered to project director 

2- Consultation as needed by team chairman 

Key Indicators 

From the project proposal and other materials, the Third-Party 
Evaluation Team prepared the following questions to serve as key indica- , 
tors or guides for assessment purposes: 

!• Are cooperative stations truly not readily available? 

2, Are the results being obtained comparable to those for students 
enrolled in regular Distributive Education cooperative programs? 

3, Are competencies at both entry and career levels being developed 
through the simulation activities? 

4, Have individual training plans for each student been developed? 

5, Is individualized, small group, and class instruction based on 
curriculum content similar to that suggested for cooperative 
students? 

6, How are competency levels attained through the simulation acti- 
vities being evaluated? 
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7, Have prototype training plans for entry level and career level 
jobs been constructed and tested? 

8, Have advisory committees been appointed for each project school 



? 



Are they functioning? 



V 



9* What evaluative devices to measure student learning have been 
developed? 

10, Is there evidence of cooperation from local administrators? 

11* Is the youth organization an integral part of the instructional 
program? 

12. Are adult programs in operation or being planned? 

13. What elements of the model would be transportable? 
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AGENDA 



Third-Party Evaluation 
of project 

"Developing and Testing Simulated Occupational Experiences for 
Distributive Education Students in Rural Communities" 

October 19-22 

Sunday, October 19 

Social Hour • 6:00 p.m. 

Dinner » 7:00 p.m. 

Monday, October 20 
8:30 a.m. -1:00 p.m. 
Welcome 'to Virginia James Ho ran, Jr., 

State Supervisor, Distributive Ed. 
Purposes, Procedures, and Practices Lucy C. Crawford, 

of the Project Project Director 

Simulated Occupational Experiences Stephanie M. Dowdy, 

Research Assistant 

Coffee Break 10:30-10:45 a.m. 

Evaluation .Procedures Dr. Joe Clary, Chairman 

Purposes-** Evaluation Team 

Focus 

Techniques 
Key Indicators 

Lunch 12:00-1:00 p.m. 

Review of Materials 1:00-2:00 p.m. 

Reassemble for Questions ---------------- 2:00-2:30 p.m. 

Tuesday^ October 21 
8:00 a.m. -6:00 p.m. 

Visit to Four Pilot Schools. See Example of Individual Schedule (Attached) 

Wednesday, October 22 

8:30 a.m. -12:30 p.m. 

Debriefing Session Dr. Joe Clary, presiding 

Preparation of Individual Reports of School Visitations 8:30-9:30 a.m. 
Meeting of Evaluation Team Members 9:30-11:00 a.m. 

Report to Project Staff 11:00 a.m. -12:30 p.m. 
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TYPICAL SCHEDULE FOR VISITING TEAM MEMBER 

Amelia High School. 
Tuesday, October 21 

Visitor: Mrs. Theressa Brinson 

Mr. Charles Shell, Vocational Director 

Mr. H. J.^ Featherston, Principal 

Mrs. Bonny Greenbaum, Coordinator 
Mrs. Greenbaum alone 

Distributive Education II (1st year Simulation) 
Distributive Education II (Lab) 
Mrs. Greenbaum (Students in Study Hall) 
Lunch 

Distributive Education III (2nd year Simulation) 
Distributive Education III (2nd year Lab) 

Mr. Waverly Copley, Superintendent 

Mrs. J. Hill and Mrs. Wetsel, Guidance Counselors - 

Mr. Feather ston, Principal 

NOTES: 

School closes aL 3:10 p.m. 

Superintendent will be out of town until noon. 
Guidance Counselors will administer Merit Exam. 8-12 

NOTE: 

In order to contact Dr. Clary or Mrs. Crawford during the day 
please call: 

Dr. Joe Clary - Eastville High School - 804-678-5906 
Mrs. Lucy Crawford - Kee Motel - Crewe- 804-645-7761 
Amelia High School - 804-561-2101 



8:30- 8:50 

8:50- 9:05 

9:10-12:00 

- - 9:10-9:35 
9:40-10:35 

- - 10:38-11:31 

- - 11:31-12:00 

- - 12:00- 1:00 
1:00- 1:20 

- - 1:23- 2:10 

2:15-2:30 

2:30- 3:00 

3:00- 3:30 
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REPORTS OF VISITS TO INDIVIDUAL 
PROJECT SCHOOLS 



Each of the four members of the visiting teiam visited one of the 
project schools for a full day to interview administrators, staff, 
faculty and students to observe the teaching processes being used, to 
see the facilities and equipment, and to determine by any other appro- 
priate means the extent to which the project objectives were being attained. 

Team members arrived in the school communities in the late afternoon 
prior to visiting the schools in order to get a "feel" for the community 
in which the simulation model was being tried. 

The reports developed by members of the team following visits to 
the respective schools are presented in the following order: 



A. Randolph Henry High School 
Charlotte Court House, 
Virginia 23923 



B. Amelia High School 
Amelia, 

Virginia 23002 



C. Independence High School 
Grayson County 
Independence, 
Virginia 24348 



D. Northampton Senior High School 
Eastville, 
Virginia 23347 
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A. RANDOLPH HENRY HIGH SCHOOL 



Randolph Henry High School serves students in Charlotte County, a 
predominantly rural community with very limited opportunities for coop™ 
erative distributive education experiences and a population with a high 
proportion of black students who want and need preparation for distribu- 
tive jobs. Interviews with students by the evaluation team indicated 
that students are interested in distributive careers, have positive at- 
titudes toward the program, the teacher-coordinator, the curriculum, 
learning activities and the learning environment. Interviews with the 
Superintendent, Assistant Superintendent, Principal, the Guidance Counse- 
lors and the Teacher-Coordinator indicated strong interest and support 
for the program with expectations for the program to be continued after 
special funding ends. 

The major strengths of the program at Randolph Henry were the en- 
thusiasm and commitment of the teacher-coordinator and the motivation 
and interest demonstrated by students when they were engaged in their 
simulated store activities. 

The teacher-coordinator had spent some time on helping students 
clarify their career interests, investigation of opportunities and self- 
understanding. The students said this was helpful to them. During the 
simulation periods students had specific tasks which they completed — 
Store Maintenance, Display, Inventory etc. The school store was closed 
due to circumstances beyond the control of the teacher-coordinator, so 
the actual selling operation was not observed. 

The students were happy, cooperative, self-confident, respectful 
and resourceful. They were looking forward to attending a District DECA 
meeting and several field trips which they were financing with money they 
had earned in their school store. 

The only questionable f^spect of the program, which is not neces- 
sarily a weakness, was thaL the curriculum plan as conceived by the 
project directors was not being implemented entirely. The IDECC Learning 
Activity Packages (LAPS) were used in a different way and to a greater 
extent than ^he observer expected from having reviewed the curriculum 
plan. A shortage of paper, and an anticipated budget squeeze for the 
balance of the year, may force the teacher-coordinator to use the 
Learning Activity Packages in different ways. 

The facilities were adequate, or one could say the teacher-coordinator 
had made good use of the space that was available. The same could be said 
for the equipment which the teacher-coordinator was utilizing well. The 
room temperature was too cool in the observer's opinion, but students were 
not complaining. 

The general plan of the program is transportable to other rural 
communities; however, its success depends on having a resourceful teacher- 
coordinator like the one at Randolph Henry, who will adapt the general 
plan to the students and environment in which the program operates. 
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Recommendations and Suggestions 

1. Larger facility with more space for the laboratory 

2. Less dependence on the Learning Activity Packages for class- 
room learning 

3. Additional product lines in the school store to provide more 
learning experiences (e.g., gift items, paperback books, 

tee shirts etc.) 

4. Career orientation and exploration in the curriculum of the 
total school, 

5. The teacher-coordinator should continue to develop an 
advisory committee and find some way to get them together. 
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B. AMELIA HIGH SCHOOL 



The town is named for one of King George daughters. It is nestled 
in the foothills near Richmond. The community can offer few good stations 
for a Cooperative Distributive Education Program. There are two schools 
in the county—one elementary and one senior high school. There are 
1900 students in the public schools K-12 and 700 are enrolled in grades 
8-12. 



The Vocational Director of Amelia High School explained the 
Vocational Department. The school had curriculum in Business, Vocational 
Agriculture, Homemaking, Trades and Industry, and Distributive Education. 
They also had a Handicapped Program which served 50 students who were 
taught Sewing and Carpentry. Students in the Disadvantaged Program were 
given instruction in Masonry, power machines, and nurses* assistants. 

He dis cussed the Distributive Education Simulation Program in detail. 
The program was housed in a brand new portable building on the campus. 
All fixtures and equipment were new, including text materials. 

When the program was started, all schedules had been made out. 
Therefore, students were contacted during the summer months by their 
counselors who knew each student on a personal basis. They found students 
who were interested and enrolled them in the classes. The program has 
become so popular that students are now being turned away. There were 
28 students enrolled in the program at the time of the visit. 

The program has been successful to the extent that it will be con- 
tinued next year in spite of cutbacks. There is a new high school on the 
drawing board, and space has been allocated for the new Distributive 
Education facility. 

Mr. 'Featherstpn, the principal, admitted that he was apprehensive 
in the beginning, but he has been pleasantly surprised! Amelia is a 
rural community, with very few businesses where students could receive 
training, so the simulation classes have definitely filled a need. Some 
students who were misfits in school—who were, and are enrolled in the 
classess-^have now become good students. The principal was interested in 
adding a third section to the curriculum so that more students can be 
served. The program has had a positive effect on the entire school pop- 
ulation. The median annual income for the area is approximately $3000, 
so learning about the real World of Work has helped raise the sights of 
the students in the Distributive Education Simulation Classes. 

Mrs. Greenbaum, the teacher-coordinator, was a very innovative, 
creative, knowledgeable person, who was interested in her students and 
in what she was doing. There was an air of achievement in the classroom. 
All of the students seemed interested in what they were doing. They were 
self-motivated and self-starters. It was interesting to watch them come in 
the room and get down to business. Each student has a daily and a weekly 
plan which has been checked by the teacher. 
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Students were given work sheets at the beginning of the classes 
which dealt with the project they were working on. They were studying 
human relations. The teacher followed very closely the materials pro- 
vided by the project. She also used other materials to supplement the 
Learning Activity Packages. There was also quite a library of reference 
materials available for the students. After preliminary instruction, 
the students worked on posters using a Human Relations theme. They were 
provided with magazines, poster board, magic markers, crayons, glue, 
rulers, and a dictionary. 

The store was set up in the classroom. The following jobs' were 
assigned: 

Store Manager 

Display Manager 

Advertising 

Personnel 

Stockkeeper 

Comptroller 

Salesperson 

Early in the school year, students studied job interviews. They 
selected jobs they were interested in having in the store. They studied 
competencies necessary for each job using the Learning Activity Packages 
and other materials. The store manager, advertising manager, and person- 
nel manager — all second year students — were selected by the teacher. The 
^students were administered a test by the personnel manager before they 
went on the job interview for a job in the simulated store. After the 
students were placed, inservice training was held by the staff for groups 
of students, according to the jobs they were hired to do. The store was 
partly simulation and partly retail. They opened twice every day and sold 
school supplies, buttons, and candy. Each student seemed aware of his 
tasks for the day. 

The counselors were supportive of the program to the extent that 
they would like to see it expanded. 

Everyone had a very positive attitude about the program. The 
objectives of the Distributive Education Simulated Program were being 
reached because of the well-qualified teacher who served as the coordi- 
nator, and the interest of the students. 

DECA activities were a prominent and integral part of the instruction- 
al program. Students placed high in the DECA district contests • Plans 
were underway for an upcoming DECA rally. 

The adult program for the current school year was being projected for 
the second semester. 

The advisory committee was admittedly small but it was functioning. 
Plans for enlarging the advisory committee in the near future were being 
developed 
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Individualized training plans hnd been developed and were in use 
with tha students. 

Administrative support appeared to be adequate. Help from the 
State Education A?.ency was available as needed. 

The project is transportable. However, it will be necessary to very 
thoroughly prepare the teachers for using the materials and techniques 
so vital to succe?s in an endeavor of this sojt. 

The program appears to have progressed according to the objectives. 
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C. INDEPENDENCE HIGH SCHOOL 



The program is situated in a small, rural, mountainous community in 
western Virginia. It Is in a five-year high school that graduates about 
100 seniors each year. The classroom-laboratory is located in the 
vocational building of the high school. It occupies a part of the space , 
originally allocated to the Home Economics Department. A number of vo- 
cational programs are available within the school including Agriculture, 
Home Economics, Business Education (Intensive Office Lab), A' to Mechanics, 
Masonry and Practical Nursing. 

The program, in its second year, appeared to be functioning quite 
well and meeting its overall objectives. There were some unavoidable 
delays during the first year which caused some problems in the selection 
of students and the equipping of the classroom. However, these had been 
corrected and the program was quite well accepted in the school. 

The junior students, especially, appeared to be enthusiastic and 
well motivated. The guidance counselor and a Home Economics instructor 
(who also teaches a basic vocational course) were quite positive about 
the program. The counselor reported favorable feedback from the students. 
She indicated that every junior she had interviewed planned to continue 
in Distributive Education during the senior year and there is a great 
deal of interest displayed by the sophomores. 

The equipment which was there was well utilized. The instructor was 
a bright, personable young man who had good rapport with the students. 
He had done a reasonably good job of organizing realistic learning acti- 
vities for the students and had utilized DECA by integrating it into the 
total instructional program. 

The program could be improved with additional space and facilities 
including display facilities, storage space, and a workroom. At the 
time of the visit the merchandise handled in the simulated store consisted 
of candy, fruit juices, a few school supplies and some jewelry on consign- 
ment.. With the additional space, the program could be improved if a 
wider variety of merchandise were handled. 

A functioning advisory committee did not really exist. The coordi- 
nator reports that there were people whom he consulted individually, 
but that they rarely met as a committee. If used properly, such a com- 
mittee could provide valuable help to the program. 

Because it was in a small community which has been hard hit by the 
recent economic recession, jobs for students were difficult to find. 
However, persistent efforts here could bring substantial benefits to the 
program. 

Individual training plans did not exist. As in many project or 
in-school programs more emphasis might be given to long-term, comprehen- 
sive simulation activities or projects which would replicate, as closely 
as possible, real work situations. Also more time could be utilized in 
field trips, observations etc. 
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The IDECC Learning Activity ^kages (LAPS) were used quite exten- 
sively in, the vocational clas^^pLjIn addition, other individualized 
and group .instructional materials were utilized. 

In the area of adult education a somewhat limited program has been 
offered. Perhaps it is sufficient, however, for such a small community. 

Strengths 

1. The coordinator was capable, enthusiastic and well motivated. 

2. The administration and its support staff — the principal, guidance 
counselor and basic vocational instructors were quite supportive 
of the program. 

3. The Junior students were enthusiastic and were motivated. 

4. The equipment which was available was well utilized. 

5. Individualized learning activities were utilized quite^.exten- 
sively in the program. 

6. The DECA activities were well integrated into the total instruc- 
tional program. 

Weaknesses 

1. Because of a defay in opening the program in 1974, it was apparent 
that the Senior students were not particularly well motivated 
toward distributive employment. 

2. The program did not have adequate space and facilities. 

3. A functioning advisory committee did not exist. 

4. Individual training plans were not utilized. 
Recommendations 

1. Additional space and facilities should be provided including 
facilities for display, storage space, and a work room. 

2. A wider variety of merchandise should be handled in the simulated 
store. . 

3. A formal advisory committee should be appointed and utilized. 

4. Individual training plans should be developed and used. 



ERIC 



57 

49 



D. NORTHAMPTON SENIOR HIGH SCHOOL 



General Setting 

Northampton Senior High School is located in the town of Eastville 
on the Eastern Shore of Virginia. Its enrollment during the 1975-76 
school year was 688. There were 47 teachers and two guidance counselors 
in addition to other administrative and staff personnel. 

The school serves most of Northampton County. There is one union 
school (grades 1-12) serving students in the town of Cape Charles and one 
private school in Exmore. 

Northampton County has a population of around 15,000. It is a very 
rural area. Agriculture is the most important industry. The seafood 
industry is als.o important — especially the harvesting and marketing of 
oysters, crabs, and fish. The farm, woodland, beach and harbor landscape 
makes for a county of outstanding scenic beauty. However, the county 
is relatively isolated from the rest of Virginia by the Chesapeake Bay. 
Completion of the 17.6 mile Chesapeake Bay Bridge-Tunnel has improved 
access to the area; however, the expensive toll presents a continuing 
limiting factor to easy access. 

The Distributive Education prog,i:am was located in the Northampton 
Senior High School Vocational Technical Center. In addition to Distri- 
butive Education the Center housed the following programs: Building 
Trades (carpentry and masonry). Clerk- Typing, Food Service Occupations, 
Drafting, Clothing Service Occupations, Stenography, and Power Mechanics. 
The school also offers general business education courses, consumer home 
economics and vocational agriculture. 

Distributive Education 

There were two teacher-coordinators of Distributive Education at 
Northampton Senior High School. One of the teacher-coordinators also 
taught at the Junior High School. This report focuses on the marketing 
simulation project. 

The Distributive Education section of the Center was arranged in 
the "open classroom" concept with an adjoining storage room of adequate 
size and an adjoining office for the instructors. A display window 
opening into a hallway was a feature of the classroom. 

Between the two "classroom areas" two small simulated stores had been 
developed — Baby Boutique and T.&T. Fashions. Trapezoidal student tables 
permitted flexibility of classroom arrangement. Other equipment included 
display cases and cabinets, filing cabinets, marking band setup, copier 
and transparency maker, overhead projector, tripod screen, record player, 
tape recorder, carousel slidet projector, sign press, sign press bench, 
35 mm. camera, two cash registers, ironing board, and iron. 

In addition to the simulation activities in the classroom and the 
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two simulated "stores" mentioned above, the Distributive Education students 
operated a small school store and an Ice cream concession. 

Strengths 

!• The teacher-coordinator was a young, highly qualified, 
enthusiastic and imaginative individual. 

2. The classroom-laboratory was well equipped, attractively 
arranged, and very pleasant, 

3. There was evidence of good administrative support for the pro- 
gram, 

4. The curriculum was well-organized and supported by adequate 
reference, resource, and consumable materials, 

5. There was an organized, functioning advisory committee for the 
program. 

6. DECA activities were an integral part of the instructional 
program. 

7. Adult instruction was considered a key part of the Distributive 
Education program. 

8. Guidance personnel understood_the objectives of the program 
and assisted with student recruitment and selection. 

Weaknesses 

1. Field trips for directed observation were limited due to lack 
of easy access and cost factors. 

2. Opportunities for placement in jobs in marketing in Northampton 
County were quite limited. Effective placement appeared to ^ 
depend on graduates leaving the county, X 

3. The follow-up system of graduates from the program had not been 
fully developed. 

Suggestions 

It is suggested that: 

1. A telephone be placed in the teacher-coordinator's office. 

2. Greater emphasis be given to field trips for directed observation. 

3. Purchase of video-taping equipment be given a high priority for 
the Distributive Education program — at least for the Vocational 
Technical Center, providing ready access for Distributive Educa- . 
tion purposes. 
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4, Adequate budgeting for the future will require a substantial 
comsumable supplies budget. 

Conclusions (Relating to Northampton Senior High School Phase of Project 

The team finds that: 

1. The overall purpose and objectives of the project have been 
successfully attained in this school* 

2, The provisions of the subcontract between Virginia Polytechnic 
Institute and State University and Northampton County Schools 
have been fulfilled. 
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TEAM RESPONSES TO KEY INDICATORS QUESTIONS 



!• Are cooperative stations truly not readily available ? 

The schools were well selected In terms of this criterion for 
selection. One school district was Isolated because of the Chesapeake 
Bay separating It from the "mainland*' of Virginia- One school district 
was located In the mountain region. Two schools, although In the 
Pledraont Region of the state, were In very rural areas. Very few good 
cooperative situations existed In any of these communities. 

Recent economic conditions had also had an Impact to further reduce 
the few cooperative situations which might have been available. 

In each of the four pilot districts, the team. found that many of the 
students learning the skills in Distributive Education would probably 
have to leave their local communities after graduation in order to secure 
employment opportunities with advancement possibilities. 

Thus, the team found that there were school districts where either 
geographic isolation, economic conditions, transportation, or perhaps 
many other conditions preclude the availability of good cooperative train- 
ing situations and thus simulated occupational experiences appeared to be 
a very viable alternative, 

2' Are the results being obtained comparable to those for students 
enrolled in regular Distributive Education cooperative programs? 

The team found this item extremely difficult to evaluate within 
the time frame of the evaluation. Part of the difficulty lay in the 
newness of the program where there had been no graduates who had gone 
through the whole program. Part of the difficulty was in comparing the 
accomplishments of these students with students whose everyday lives 
brought them in contact with a multiplicity of distributive and marketing 
oper^ations where training in the market place was both realistic and 
available. Part of the difficulty lay in the lack of precise measuring 
instruments for each of the knowledges, attitudes, and skills reflected 
in the objectives for Distributive Education, — 

The team made a number of observations, however, which it considered 
important in examining this question, 

a) There was a minimum of employee-customer contact and a lack of realism 
in "employer-employee" relationships in the simulations, 

b) Although the simulated stores (whether in the classroom, the school 
store, or in other settings) were improving over time, the restric- 
,tions on variety of merchandis^e which could be handled were limiting 
factors, 

c) Students in simulated occupational experiences can get a greater 
variety of experiences and greater individual attention to their 
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skills development than perhaps can be assured in a cooperative 
situation — at least the opportunity to do so is more clearly under 
the control of the teacher-coordinator and the school. 

d) The results obtained depend more fully upon the resourcefulness of 
the teacher-coordinator; the simulation model (though very important) 
was not the key — the teacher-coordinator was. 

e) The results obtained in simulation models might be strengthened 
(and better evaluated) through the development of as much balance 
as possible between simulation and real life situations ♦ This 
balancing emphasis will likely shift continuously and individually 
due to differing needs of individual students, the nature and com- 
position of classes or groups within classes, the type of community, 
and the dynamic forces within the community or forces which impact 
on the community (social, economic, governmental, etcO« 

3- Are competencies at both entry and career levels being developed 
through the simulation activities ? 

The team made a general assumption that in Simulation I (the first 
year of a two year program) the emphasis would be on knowledges, attitudes, 
and skills at job entry levels and that Simulation II would emphasize 
advancement or career levels. The differences between Simulation I and 
Simulation II activities were difficult to distinguish by mere observation 
of classroom discussion and activities. It must be pointed out, however, 
that many 'of the skills needed in entry level jobs are the same or similar 
skills to those needed in career level jobs. Also, the curriculum and 
materials used, information obtained from the teacher-coordinators and 
the students provided evidence that the instruction was geared to assist 
students in developing competencies which would allow the graduates of the^ 
program to work at higher than entry level activities—perhaps even as 
high as assistant manager levels in some instances. 

The team concluded that the simulation model can provide for 
development of competencies at both entry and career levels. 

^« Have individual training plans for each student been developed ? 

In all schools each student had a copy of the tasks for the job 
she/he had selected for study. However, in only one of the pilot schools 
did the team find that the concept of. individual training plans was 
seriously being attempted. These were somewhat geared to daily or weekly 
or unit activities and needs rather than toward a training geared to the 
occupational objectives of the individual students. 

In the other three schools there appeared to be class or team or 
departmental training plans geared to career objectives in the fields of 
distribution and marketing rather than a specific training plan for an 
Individual student. These training plans were individualized operation- 
ally, however, due to the differential learning and skill development 
rates of individaul students* 
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Much more attentlori will need to be given to redefining of the 
concept of "individual training plans" or to its reconceptualization in 
simulation models* 

5. Is individualized^ small group, and class instruction based on the 

curriculum content similar to that suggested for cooperative students? 

The team found this difficult to evaluate in a one day visit to the 
project schools* Competencies similar to those generally developed by 
cooperative students were the objects of instruction in the simulation 
activities. 

The team found no serious ommissions of or disregard for curriculum 
content suggested for cooperative students. Rather, it found a major 
effort to supplement this content to provide for more effective instruc- 
tion. 

Materials from previous research efforts in Distributive Education 
were made available to the schools. The project director and staff had 
developed packages of material for each competency area including compe- 
tency statement, individual learning activities, and group learning acti- 
vities for entry-level and career-level jobs, and were supplying materials 
and guides for use in the simulation models. Materials from other states 
arid agencies were being used. 

Individualized instruction appeared to focus not so much on suggested 
curriculum content or on occupational aspirations of individual students 
but on differential learning rates of the skills being taught, 

6* How are competency levels attained through the simulation activities 
being evaluated ? 

The team recognized severe limitations on a one day visit on judging^ 
evaluation techniques. Efforts at evaluation appeared to focus directly 
on individual skills. 

Evaluation of competency levels appeared to ,be centered around: (a) 
observation of performance in simulation activities; (b) observations by 
the teacher-coordinators; (c) observations by student management teams 
(in the simulation models); (d) results of participation in DECA activi- 
ties; and (e) post-tests on the Learning Activity Packages in use. 

While the "state of the art" in Distributive Education has progressed 
to the point of making a competency check-off system feasible, the team 
found only limited evidence of it being operable in the simulation model. 
One teacher-coordinator had a computer print-out of skills on display in 
his office and was using this as a check list for planning and evaluation 
purposes. 

The team concluded that evaluation in simulation models needs further 
attention, 
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7. Have prototype training plans for entry level and career level jobs 
been constructed and tested? 



At the time of the visit, prototype training plans were not available. 
The project staff discussed this concept at length with the evaluation team. 
Prototype training plans (as proposed) are being developed and will appear 
in Volume III of the Final Reports 

8. Have advisory committees been appointed for each project school? Are 
they functioning ? 

There was evidence of advisory committee activity last year. Minutes 
of meetings or notes regarding use of committees on a formal group and/or 
individual basis were in evidence. Some of the teacher-coordinators dis- 
cussed prog,rams and activities designed as a result of, or in coordination 
with, the advisory committees. 

Plans for using advisory committees later in the year were discussed 
with some members of the visiting team. They were to be used in con- 
nection with field trips, other experiences for the students, equipment 
considerations, and simulation activities. 

The problems associated with advisory committees in the project 
schools were typical of problems with the advisory committee^ concept in 
a high percentage of schools around the country: (a) lack of a clear 
conceptualization of the role of advisory committees in general and 
especially as related to a simulation model; (b) lack of sensitivity to 
need on the part of the teacher-coordinators; and (c) difficulty in getting 
the committee together (scheduling) at the exact time when critical input 
is needed. 

This appears to be an area needing further conceptualization and 
deeper commitment, and for which much better professional preparation of 
the teacher-coordinator is essential. 

! " 

9 . \^at evaluative devices to measure student learning have been developed ? 

The team did not have time to study all the materials in detail. 
The materials do include a number of rating devices, etc. Other tradi- 
tional devices such as written tests, oral discussions and questioning, 
and observation of student performance were used. The post-tests included 
in the Learning Activity Packages were also being used to some extent. 
However, no really new evaluative devices of a truly exciting nature were 
uncovered by the team. 

Overall success or performance of a class or group in an activity 
such as operation'^ of the school store might be classified as a group 
evaluative device. And the team recognizes that it is at the performance 
levels that real evaluation takes place. 
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10. Is there evidence of cooperation from local administrators? 



In all cases evidence of positive attitude and support was found. 
However, one person questioned the need for a two-year simulation program. 
He thought a one yea^ simulation-one year cooperative program would pro- 
vide a good pattern. 

The team found no basic conflicts on perceptions of the project or 
the programs as being implemented. -7^? 

11 • Is the youth organization an integral part of the instructional 
program ? 

The team found viable and strong youth organizations in each 
school. There was considerable evidence that programs and activities of 
the youth orgnaizations were part of and/or grew out of the planned 
instructional program. Thus, it was concluded that the youth organiza- 
tions were an integral part of the instructional program. 

12. Are adult programs in operation or being planned ? 

In the first year of the project several of the schools had adult 
programs in operation. Most were in the forms of clinics. 

In many schools adult programs are developmental in nature, are 
started after the high school program is operational, grow out of activi- 
ties conducted by high school students and concentrated in the Spring 
rather than the Fall. 

Plans for adult program activities for Spring '76 were discussed. 

13' What elements of the program would be transportable ? 

The following elements of the program appeared to the team to be 
transportable: 

a. The general plan 

b. The class-room organization and setup 

c. The simulated store idea 

d. Use of school store as a training station 

e. Curriculum materials identified or being developed 
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CURRICULUM AND MATERIALS REVIEW 



Observations 

1. The overall impression is very good. It appears that many large 
city schools could also find similar application to that of the 
rural schools. 

2. This project provides a viable vehicle for the Learning 
Activity Packages to be utilized in a specific format. 

3. There appears to be a great dependency on the Learning 
Activity Packages to deliver the content. 

4. It will be important to stress the teacher load factor in the 
final report. Especially important will be the need to show 
and support the necessity of one coordination period with each 
two hours of classroom activity. This is an opportune time to 
explain why this teacher will be classified as a coordinator as 
well as a teacher. 

Recommendations ; 

1. It would be helpful to have an introductory section to each 

competency area which provides an outline of the concepts which 
are to be taught and suggestions regarding the use of materials 
in that package. This section should help develop the frame- 
. work and "mind set" for proper use of the material. Some of 
the concepts which might be developed include: 

a. How people learn^! Cite key theories in summary type 
statements. (Example: Teach whole concept before you 
break into pieces.) 

b. Develop the idea you want students to develop decision- 
making and creative thinking abilities. Therefore, explain 
in condensed fashion some ideas that help teachers develop 
this. The simulated store provides a real answer in a 
laboratory setting to develop creative thinking and decision- 
making. 

c. Explain the content relationship between the first year and 
the second year. This answers the question why one might 
teach the same function, etc., and the same concepts in both 
years. 

d. It would seem advisable to explain why the maximum utili- 
zation of the Learning Activity Packages. (How the 
Learning Activity Packages are referenced to other materials.) 

e. Recommend an orderly sequence of presentation. This could 
be developed around a typical calendar sequence and by 
function. Also, explain why this order is recommended. 



f* Develop a rationale for developing learning experiences 
cued to the job of the salesperson-department store for 
first year students and the department manager-department 
store for second year students. 

2* Orientation section rationale . Besides the material currently 
shown in this section, it appears there is a great need to pro- 
vide a unit on what marketing or distribution careers are 
possible. The teacher needs to devleop the distribution cluster 
showing: types of jobs, 

job families within the cluster, 
lattice and ladder concepts for job promotion and 
growth possibilities. 

3. It is strongly recommended that the researcher suggest, with some 
structure, a merchandising project for these students each year. 
This project would allow pulling many marketing functions into 
one project for generation of experiences by the class in a 

team marketing project. 

4. The one area that is not addressed to any great depth appears 
to be the evaluation component. How will the "student" under- 
stand he or she has the competencies? This may need to be 
addressed in the teaching rationale section. 

5. Consider incorporating a section for showing teacher-coordinators 
how to: 

a. Utilize a training plan for the student. 

b. ' Update materials 

c. Develop an index for easy reference. 



ASSESSMENT OF ATTAINMENT OF PROJECT OBJECTIVES 
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Basing its observations on materials received and reviewed prior 
to the visit, the briefing by the project staff and individual and group 
questioning of the project staff, visits to the individual project 
schools, examination of curriculum materials developed and under devel- 
opment, and review of the Annual Progress Report of the project, the team 
attempted to assess the extent to which each of the project objectives 
had been attained at tlie time of the visit (recognizing that sufficient 
time still remained to make further progress in this regard). 

Objective 1. To identify in each pilot school 15 juniors and 15 
seniors with a career interest in the field of 
distribution for training in the program . 

Although there were some difficulties in this regard during the 
first year of the project, the team has concluded that this objective was 
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satisfactorily met in each of the project schools. 



No attempt was made by the team to systematically analyze the extent 
to which the identification process actually resulted in the enrollment 
of students possessing a career interest in the field. 

Objective 2, To construct simulated occupational experiences to be 
incorporated into individual training plans for each 
student enrolled in the program . 

Individual training plans, as such, had not always been developed 
at the time of the team visit. Plans for group or class activities were 
very evident. The individual training plans will be included in Volume 
III of the final report of the project. 

An attempt to assess the attainment of this objective raised a 
number of questions in the minds of the visiting team, (a) Is the con- 
cept of the " individual training plan" appropriate for a simulation model 
such as that being tried? (b) Is there a need for a redefinition of 
"individual training plan" for simulated occupational experiences? (c) 
Can prototype training plans for entry level and career level careers 
serve the same purpose as the individual training plan? 

Although prototype training plans had not been completed at the time 
of the visit, curriculum materials submitted to the schools had been used 
as a basis for the individualized planning. 

The prototype training plans being readied as part of the final 
report will be in such form as to permit individualization. 

Objective 3. To provide individualized, small group and class 

instruction based on the curriculum content suggested 
for first and second year distributive education 
cooperative students * 

The team concluded that this objective had been reasonably well 
met. Curriculum content suggested for first and second year distributive 
education cooperative students provides the major focal point for the 
instruction. Use was also being made of a wide variety of. other 
materials . 



Individualized instruction needs to be organized according to 
career objectives of the students enrolled in the program.. 

Objective 4. To equip Distributive Education classroom-laboratory in 
four pilot schools .^ 

This objective has been met. In some of the schools more space 
could be effectively utilized. In ona school there was limited display 
facilities (especially of the window display type). 



68 

60 



t 



Objective 5. To train selected Distributive Education teacher- 

coordinators to direct students in carrying out the 
simulated o'zcupational experiences . 

The objective has been satisfactorily met. 

In any new thrust such as this one a most necessary consideration 
is the professional development of the program leaders. This can be 
partially accomplished through group instruction in courses, workshops, 
seminars, and similar group activities. Perhaps equally important is the 
need for constant and continuous attention and follow-up in the form of 
one-to-one assistance. 



The team would emphasize that success of such a venture as this 
one and the contribution of professional development activities are 
dependent upon the initial selection of the teacher-coordinators. It 
takes a unique person to teach simulation. The competence of the teacher 
coordinator can be improved through professional development activities 
but the initial selection of personnel is crucial. 

Objective 6. To evaluate the performance of students . 

This objective has turned out to be quite elusive. The project 
staff has spent much time in this area. A number of traditional devices 
have been used. However, no really innovative devices for simulation 
models were discovered. 

The team recognizes the general difficulty in measuring occupational 
competencies in the Distributive Education field. It is cognizant of 
the relatively short duration of this project. Success in examining 
evaluation processes in developmental projects such as this one is first 
dependent upon, development of curriculum and simulation activities. 

Major attention still needs to be given to examining and/or devel- 
oping alternative approaches to evaluation of student performance. 

Strengths of the Project 

1. The project has provided opportunities for students living in rural 
isolated areas to study Distributive Education through simulated 
occupational experiences. 

2. The simul^ition model provided opportunities to individualize in-^ 
struction according to the level of student ability. 

3. The simulation model provided students an opportunity to broaden 
their horizons in terms of a fuller and broader understanding of the 
total aspects of a distributive firm. 

4. Various ability levels and learning speeds can be accommodated in 
such a curriculum. 



In a simulation model the teacher-coordinator has more direct con- 
trol over the learning experiences of the enrollees. 
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6. In a simulation model the teacher-coordinator becomes more account- 
able for skill development of^afc least for the instructional aspects* 

7. The initial project was well-conceptualized and has been faithfully 
executed. 

8. The in-service aspects of the project have had constant and serious 
attention* 

9. The project staff has identified a number of good resources for 
teachers to use* 

10* The teacher education — state agency — local administrative unit co- 
ordination and cooperation has been exemplary and provides an 
^ example for emulation. 

Weaknesses of the Project ' - 

1, A simulation model as proposed and with the suggested materials 

associated with it requires a considerable amount of reading on the 
part of all students* This may discourage students with low levels 
of reading ability* 

2* Students receiving the training through the simulation model and who 
desire to enter a distribution and/or marketing occupation will find 
less opportunity for immediate employment in this field unless they 
are willing to leave the local community* 

3* Students in the project schools visited were receiving little orien- 
tation to or exploration of careers prior to entering the Distributive 
Education program*. 

4* In some limited instances facilities for doing an outstanding job 
with the simulation model were somewhat limited* 

5. In assessing the discrepancies between "the project as proposed" and 
"the project as being carried out" discrepancies were noted as 
follows: 

a. Individualized training plans had not been completed at the „time 
of the visit; however , pro to type training plans were being developed 
for inclusion in the final report* 

b* Lay advisory committees, while used during the first year of the 
project, had not become operational during the current year* 

c* New types of evaluative techniques to assess results of simulation 
activities for comparison with results achieved through the 
regular Distributive Education cooperative plan were found diffi- 
cult to develop* 

de Adult education programs had not been operationalized for the 
current year, although they had been conducted in the past and 
were being planned for Spring 1976* 
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ReconimendatJons 

1. The project staff should give major attention to recommending and 
describing the professional development activities so prerequisite 
to the successful execution of a simulation model. The continuing 
nature of teacher education should be emphasized which both results 
m and grows out of a constant evaluation and reevaluation of 
teacher competencies. Training in simulation techniques appears to 
be a necessary component of professional development. 

2. The whole concept of "individual training plans" in a simulation 
model should be clarified and carefully explained in the final report. 

3. The project staff, teacher-coordinators involved in the project, and 
the State Agency staff should recommend appropriate evaluative tech- 
niques to assess results obtained through a simulation model. 

Suggestions 

1. The staff should give consideration to making curriculum materials 
identified through or developed as a part of this project available ■ 
to others who might want to use them. For example, materials might 
be made available to curriculum centers on a cost recoverable basis. 

2. Consideration should be given to more effective use of simulated 
stores or the school store through expansion of the lines offered. 

3. Alternatives for students with limited reading abilities should be 
developed. 

4. The staff should examine the amount of dupJJ.cation necessary to pre- 
pare Learning Activity Package materials for class use and recommend 
how teacher-coordinators can make the most efficient productive use 
of these materials. 

Overall Conclusions 

Basically, the overall purpose and objectives of the project have 
been met. 

The general plan of the program is transportable. 

The simulation model provides a viable alternative for schools in 
areas where regular cooperative programs cannot be accommodated. 
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CHAPTER V 



SUMMARY, IMPLICATIONS AND RECOMMENDATIONS 
SUMMARY 

The Problem 

The problem was to develop and test a program of simulated occupa- 
tional experiences for students in rural communities where the normal 
cooperative distributive education program is not feasible. 

The Procedures 

Four pilot schools were selected to try out a series of simulated 
occupational experiences in a school laboratory, referred to as a 
"simulated store," under the direction of a distributive education 
teacher-coordinator. These schools were located in rural areas where 
it was not possible to establish a normal distributive education 
cooperative program. 

The D.E. teacher-coordinator in each pilot school was selected by 
the local superintendent and was employed on a twelve-months basis. It 
was agreed that the teacher-coordinators would teach two sections of a 
two-hour block of distributive education and that they would utilize the 
remaining two hours of the school day for coordination activities. The 
coordination activities included arranging for observations in stores, 
working with advisory committees, and coordinating the work experience 
of any students who were employed, and handling the innumerable activities 
associated with the simulated and/or school store. The teacher- 
coordinators were responsible for the adult distributive education 
program in the county. 

Training was provided teacher-coordinators through a mini-workshop, 
two five-day workshops, and through five individual visits by the project 
director. In addition, the distributive education assistant state 
supervisors in whose area the pilot schools were located provided in- 
service training through regular visits. 

The enrollment in the simulation project was limited to thirty 
students in each school. The guidance counselors assisted the D.E. 
teacher-coordinators in identifying juniors and seniors who were 
interested and who could benefit from the program. 

The classroom laboratory in each school was equipped with merchan- 
dising and display units, a marking machine, a sign press, trapezoidal 
tables, a copier-transparency maker, and various audio^-visual aids. 

An advisory committee was appointed in each school. Although the 
committees, in two instances, were appointed late, individual members of 
the committee were identified as the teacher-coordinators worked with 
local merchants and gave vital assistance in a variety of ways. 
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A local chapter of the Distributive Education Clubs of America 
(DECA) was organized in each pilot school- The students participated in 
competitive events at the district level and winners of these events 
participated at the State level. In addition, some of the students 
participated in the DECA Merit Awards program and received recognition 
during local commencement programs. Students also participated in DECA 
leadership activities at the local, district and state levels. 

The project staff identified and/or developed learning experiences 
to develop competencies needed by workers in selected entry and career 
level distributive jobs. Many of these experiences were those included 
in the Learning Activity Packages developed through the Interstate 
Distributive Education Curriculum Consortium, Simulated occupational 
experiences were developed for the simulated store and/or the school 
store. These materials were sent to the teacher-coordinators in competency 
area packages as they were developed. The competency area packages in- 
cluded materials in the following competency areas: advertising, 
communications, display, human relations, mathematics,' merchandising, 
operations and management, product and service technology, and selling. 
Since the students enrolled ir the simulation project had not had an 
introductory course, an orientation unit was prepared for first year 
students. The competency area packages, except in the merchandising area, 
included materials for instruction in the classroom and in the laboratory 
(simulated store) for first and second year students. The merchandising 
competency area was designed for second year students. Notations 
written on the curriculum materials by the teacher-coordinators and con- 
ferences with them made it possible to make revisions, deletions and 
additions to the learning experiences included in the packages. These 
curriculum guides are included in Volume II of this report. 

Arrangements were made for each school to buy a set of the Learning 
Activity Packages (LAPS) developed through the Interstate Distributive 
Education Curriculum Consortium, In addition, suggestions were made 
regarding references and other instructional materials needed to effectively 
try out the learning experiences. 

During the first year each student was mailed a computer print-out 
of the specific and related tasks in an entry-level job in which he had 
expressed a career interest. During the second year, each student was 
mailed a print-out of the tasks in a career-level job of his choice. 
These tasks provided the basis for the construction of prototype training 
plans for selected entry and career-level jobs. However, the training 
plan, as ultimately designed, was not tri.ed out during the course of the 
project. The prototype training plans are included in Volume III of 
this report, 

Dissimination activities included sharing of ideas with other 
researchers at a conference called by the U,S, Office of Education, 
presentations at two regional conferences of the Council for Distrlbutlsre 
Teacher Education, a presentation at a regional conference of U,S,0,E,, 
and a presentation at the 1975 A,V,A, Convention, 
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The project was evaluated by a team of distinguished vocational 
educators from outside the state, with Dr. Joe Clary, Coordinator of 
Agricultural Education at N.C. State, serving as chairman of the 
evaluation team. In addition to Dr. Clary, the team included u director 
of vocational education, two distributive teacher educators and a city 
'supervisor of distributive education. 

IMPLICATIONS 

An examination of the various aspects of this project makes it 
appear that there are major implications for rural and other isolated 
schools, for urban and suburban schools, and for distributive teacher 
education programs. 

The major implications are as follows: 

Rural and Other Isolated Schools 

1. Rural schools wher-^" limited training agencies make it im- 
possible to provide a normal distributive^ education cooperative program 
may replicate the design for this study* The important elements of 
the design are: 

a. A qualified distributive education teacher-coordinator 

b. An advisory committee 

c. A school laboratory adequately equipped to provide an 
opportunity for students to simulate occupational experiences 

d. An adequate supply of instructional materials 

e. A two-hour block of instruction, including individual, small 
group and class instruction, and simulated occupational 
experiences in the laboratory and in the jcommunity 

f. As much paid occupational experience to supplement the 
simulated occupational experiences as possible 

g. A two-year competency-based curriculum 

h. An individual training plan for first-year students based 
on entry-level jobs and an individual training plan for 
second-year students on career-level jobs selected by 
students as their career choices 

i. Teacher-coordinator's teaching load limited to two two-hour 
blocks of teaching with two hours of coordination time 
Teacher-coordinators in the simulation plan have the same 
responsibility for the D.E. adult program as teacher- 
coordinators in the cooperative plan have. 
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j. DECA (Distributive Education Clubs of America) is an 
integral part of the simulation plan 

k. In-service training for P.E. teacher-coordinato 
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2. Since the number of field trips is limited by funding and by 
the amount of time students can afford to lose from other classes, each 
field trip must be structured in order to include a wide variety of 
observations and interviews which are essential learning experiences for 
simulation plan students. 

3. If learning outcomes of students in the simulation plan are to 
be comparable to those for students in the cooperative plan, students 
entering the simulation plan should be interested in a career in the 
field of distribution and should be able to profit from the instruction. 

4. - In communities where there are limited opportunities for place- 
ment of cooperative students, the simulation plan may be adopted for the 
tirst year of the program with on-the-job training through the cooperative 
program reserved for second year students. 

5... Prototype training plans constructed for students in the 
simulation plan can be individualized for students by the student and 
teacher-coordinator adding or deleting tasks listed on the training plan 
and then deciding where the competencies to develop these tasks are to 
be developed. Members of the Advisory Committee should be consulted as 
the individual training plans are constructed. 

Urban and Suburban Schools 

There are several major implications from this study for urban and 
suburban schools where the distributive education cooperative plan is 
the normal method of preparing students for careers in the distributive 
field. Some of the implications are: 

1. The curriculum materials developed and tried-out in. this project 
have implications for distributive education cooperative programs in 
that competencies are specified for entry-level and career-level jobs 
and appropriate learning experiences are identified for each job level, 
thus providing a two-year competency-based curriculum. 

2. The prototype training plans constructed as a part of this 
project may be personalized for individual students in the cooperative 
plan by requesting the training sponsor to assist the student and the 
teacher-coordinator in adding or deleting tasks provided on the training 
plan and then agreeing on where the competencies to perform these tasks 
can best be developed. 

3. In cooperative programs where there are temporary lay-offs from 
jobs for certain cooperative students, teacher-coordinators may select 
app opriatG simulated occupational experiences from the curriculum 
materials cited in this project for those students to perform during 
this period. . 
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4* Ideas for specific learning experiences for cooperative students 
may be obtained from the simulated occupational experiences included . 
in the project. In some instances the experiences for cooperative students 
will become **real" instead of "simulated." 

5. Conversely, some school and/or simu]Lated store experiences that 
are "real" in the simulation plan may have to be "simulated" for coopera- 
tive students. For example, few cooperative students have an opportunity 
to actually prepare a purchase order, whereas this is a real experience 
for D.E. students who operate a school store. 

Distributive Teacher Education 

The Third-Party Evaluation Team reinforced the op ionion of the research 
staff that the key to the success of a distributive education simulation 
plan is the teacher-coordinator. The D.E. teacher-coordinator in the 
simulation plan must serve as a classroom teacher who can handle indi- 
vidual, small group and class instruction; must serve as a training 
Sponsor for the students as they perform in the simulated and/or school 
store; and must serve as a general store manager as he supervises the 
operation of the store. It is essential that distributive teacher 
education programs prepare teacher-coordinators to assume these respon- 
sibilities. Some of the major implications for distributive teacher 
education are:. 

1. Distributive Education teacher-coordinators must be prepared 
to direct simulated occupational experiences in a school laboratory 
setting. In order to direct these experiences effectively the teacher- 
coordinators must have a thorough understanding of the following functions 
in store operation: management, merchandising, salespromotion, control, 
and personnel. 

2. Prospective D.E. teacher-coordinators in the simulation plan 
need preparation in individualizing instruction. 

3. Since many of the learning experiences cited in the curriculum 
materials developed in this project are found in the Learning Activity 
Packages developed through the Interstate Distributive Education Curricu- 
lum Consortium, prospective D.E. teacher-coordinators should be trained 
to manage these experiences. 

4. In-service training for distributive education in the simulation, 
plan is essential. On-site visits as well as group instruction are 
needed on a continuous basis. 

5. Preparing prospective D.E. teacher-coordinators to work effectively 
with an advisory committee needs attention at both the pre-service and 
in-service levels. 
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RECOMMENDATIONS 



Distributive education state supervisory personnel, distributive 
teacher educators and local school administrators of the nation have an 
important responsibility regarding the simulation plan as an alternative 
to the cooperative plan. In regard to this .responsibility the follow- 
ing recommendations are presented: 

1. Before establishing the simulation plan state-wide, state 
supervisors should begin with 3-4 pilot schools so that these programs 

^ f ^ supervised. It is further recommended that local school 
administrators m these pilot schools should use the following procedures; 

a. Carefully select a D.E. teacher-coordinator who is creative 
and flexible and who is qualified both technically and 
professionally to direct simulated occupational experiences. 

b. . Select students on a basis of their interest in the field 

of distribution, as a career and their ability to profit 
from the instruction. 

c. Provide adequate space, equipment and materials for using 
simulated occupational experiences. 

d. Provide the teacher-coordinators adequate time for 
coordination activities. 

e. Appoint and utilize the services of an advisory committee. 

f. Use the learning experiences developed in this project as 

idea-stimulators" and continue to refine these experiences 
and develop others appropriate to the job-level for which 
the students are being trained. 

g. Individualize the prototype training plans constructed in 
this project so that students can "contract" with the D.E. 
coordinator to develop the competencies required to perform 
the tasks listed on the training plan. 

h. Provide an adequate budget for the purchase of instructional 
materials . 

2. Teacher educators should provide adequate pre-servico and in- 
service education to prepare distributive education teacher-coordinators 
to assume the responsibilities associated with the distributive education 
simulation plan. 

3. Researchers should conduct studies to: 

a. Compare the learning outcome of students in the simulation 
plan with students in the cooperative plan. 
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b» Determine ways to provide structured observations to 

supplement experiences in the simulated and/or school store, 

c. Determine ways to overcome the limitations in the simulation 
plan concerning full-service selling, 

d. Design evaluation devices to more precisely measure the 
degree to which a competency has been developed, 

4, State supervisors should utilize the plans for the Third-Party 
Evaluation of this project in the evaluation of other distributive 
education programs established under the simulation plan, 

5, Distributive education state supervisory, distributive teacher 
education personnel, and local school personnel should work together in 
formulating goals and objectives for distributive education simulation 
plans and in evaluating the learning outcomes. 
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Distributive Education Workshop 
for 

D,E, Teacher-Coordinators 
in 

Simulation Project 
August 12-16, 1974 « 



Monday, August 12 

1:00 - 5:00 p,m. 
Introductions 
Status Reports 

Variations of School Laboratory Experiences 
Managing and Controlling Laboratory Experience 
Curriculum Concept 

A Philosophical Base for Individualizing Instruction 
through the Project Plan 

</, 

Tuesday, August 13 

8:30 - 11:30 a,m, 

Self-Appraisal Unit 
Kuder Preference Test 

11:30 - 1:30 p-m. 

Lunch 

1:00 - 5:00 p,m. 

Orientation to the World of Work 
Orientation Unit 
Job Preparation Kit 

Reactions to a Philosophical Base for Individualizing Instruction 
through the Project Plan 
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Wednesday, August 14 

8:30 - 11:30 a.m, 

DECA as a Teaching Tool 

Operating a School Store 
11:30 - 1:00 p,m, ^ 

Lunch 
1:00 - 5:00 p.m. 

Fund Raising Activities 
' The MAP Program 

DECA Competitive Events 

Thursday, August 15 

8:30 - 11:30 a.m. 

Interstate Distributive Education Curriculum Consortium 

Learning Activity Packages - Marvin M. Brown. Chairman 

Distributive Education Department 
Christopher Newport College 

11:30 - 1:00 p.m. 

Lunch 
1:00 - 5:00 p.m. 

Managing Learning Activities - Marvin M. Brown 

Friday, August 16 

8:30 - 11:30 a.m. 

Purchasing Equipment 

Purchasing Instructional Materials 

Reporting 

Evaluation 

> 
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A PHILOSOPHICAL BASE FOR INDIVIDUALIZING INSTRUCTION 
THROUGH THE PROJECT PLAN* 



A, Basic Beliefs Concerning the Aims and Objectives of the 
Distributive Education Program 



Belief Statement 



>^ 

CO (T) M M 

M 'H 60 60 

M W W 



60 d 60 OJ d •H «H 

<f a, <g Z CL. Q Q 



1, Preparation for gainful employment and for ad^ 
vancement in distributive occupations is the 
primary goal of the distributive education pro- 
gram, 

2, The distributive education program should en- 
gender an underocanding and appreciation of the 
American private enterprise system as a corner- ' 
stone of the American Democracy, 

3, The distributive"education program should fos- 
ter an awareness of the civic, social and moral 
responsibilities of |usiness to society, 

4, The distributive education program should stim- 
ulate the student's interest in his chosen dis- 
tributive occupational field by providing an 
understanding of the opportunities it offers 
him to be a contributing member of society, 

5, .The distributive education program should en- 

courage and promote the use of ethical stan- 
^ dards in business and industry. 

6, The distributive education program should pre- 
pare distributive personnel to analyze consum- 
er demand and to satisfy the needs and wants 
of consumers intelligently,. '=^.f f icieutly and 
pleasantly, 

7, The distributive education program should pro- 
vide training that results in increased effi- 
ciency in distribution and marketing. 

^Individual assignment at 1974 workshop for Simulation Project 
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Belief Stateroent (cont/) 
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8. 



9. 



10, 



11. 



The distributive education program should con- 
tribute to 'the improvement of the techniques 
in distribution and marketing • 

The distributive education program should be 
sensitive to changes in distributive and mar- 
keting practices and procedures as they are 
affected by societal, economic, technical and 
educational developments and adapt to such 
changes. 

The distributive education program should ad- 
vance the objectives of the total educational 
program. 

The distributive education program should 
strive to develop among employers, employees 
and consumers a wider appreciation of the 
value of specifically trained personnel in 
distribution-. 



B. Basic Beliefs Concerning Definitions 



The distributive education project plan is an 
organizational pattern of instruction which 
involves a series of selected learning activ- 
ities or projects related to the field of 
marketing, merchandising, and management and 
which are related to a student '.s occupational 
interests. 



2. 



3; 



In distributive education participating exper- 
iences are learning experiences which focus on 
activities pf distributive occupations and de- 
Ct Is ion-making situations in distribution. 

The project method is a means by which class- 
room instruction is correlated with a series- 
of group and/or individually designed learning 
activities and projects related to a student's 
occupational interest. 
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APPENDIX B 

Belief Statement (cont.) 



4, A project in the distributive education 
project plan is a combination of organized 
classroom and community learning activities 
related to an individuals' distributive oc- 
cupational interests. The length of time 
to complete the project depends upon the 
ability of the individual learner. 



C. Basic Beliefs Concerning the Project Plan 



1. The goals of the project and cooperative 
plans are the same. 

2. The school must schedule adequate time for 
participation activities in the project plan. 

3. The teacher-coordinator must have adequate 
time to plan and coordinate learning exper- 
iences "related to student career goals. 

4. Selection of students for the project plan 
must be carried out with the same diligence 
as in the cooperative plan. 

5. Complete records and evaluations of students 
progress must be maintained. 

6. There must be a close liaison with the 
business community. 

7. Sufficient instructional facilities, equipment, 
materials, and media must be made available to 
provide meaningful and purposeful learning 
activities. 

8. The distributive education teacher-coordinator 
should have a depth of business experience. 

9. An advisory committee for the project plan 
should be utilized. 

10. The project plan should include directed 

observations, field trips, and project activ- 
ities in the business community as well as 
learning experiences in the school laboratory. 
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Belief Statement (contQ 

11 • Individual training plans .should be developed 
for students In the project plan* 

12* As much on-the-job experience In distributive 
occupations as possible should be provided 
In the project plan, 

13* The curriculum should focus on the following 
areas: (1) the social competency area: (2) 
tha marketing competency area; (3) the product 
or service competency area; and (4) the basic 
*sklll competency area. 
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D.E. BASIC BELIEFS CONCERNING EQUIPMENT NEEDED, FOR PROJECT LABORATORY 



1. 
2. 
3. 
4. 
5. 
6. 

/ . 

8. 
. 9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 



Display Shelves 

Shadow Boxes 

Three-way Mirror 

Cash and Wrap Counter 

Show Case 

Marking Machine 

Display Window 

Complete Sign Center 

Trapezoidal Tables 

Stacking, Chairs 

Tote Tray Cabinet 

Copier-Transparency Maker 

Male Mannequin 

Female Mannequin 

6 year child-Ma] e Mannequin 

6 year child-Female Mannequin 

Overhead Projector 

Combination Slide & Film Projector 

Record Player 

Projection Screen 

Tape Recorder 

Magazine Rack 

16mm Projector 

Typewriter 

Telephone 

Camera 

Cash Register 
Video-tape Equipment 
Flannel Board 
Bulletin Board 
Tote Trays 



Must 
Have 



Should 
Have 



Nice to 
Have 
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Distributive Education Workshop 
for 

D.E. Teacher-Coordinators 
in 

Simulation Project 
July 21-25, 1975 

MONDAY AFTERNOON 
1:00-5:00 p.m. 

Orientation to the Workshop - Lucy C. urawford, Director Simulation 
Project 

Demonstration Teaching - Jerry Copley 
Integrating DECA Activities into Curriculum 



TUESDAY MORNING 
9:00-11:45 a.m. 

Demonstration Teaching r Jerry Cock 
Demonstration Teaching - Bonny Greenbaum 
Show and Tell - Bonny Greenbaum 

11:45 a.m. - 1:15 p.m. Lunch 

TUESDAY AFTERNOON 
1:15-5:00 p.m. 

Demonstration Teaching - Craig Denney 

Show and Tell - Jerry Copley 

Developing the D.E. Classroom Laboratory 

WEDNESDAY MORNING 
9:00-11:45 a.m. 

Simulation Through a School Store - John Lobben, State Supervisor, 
Distributive Education, Minnesota 

11:45 a.m. - 1:15 p.m. Lunch 

WEDNESDAY AFTERNOON 
1:15-5:00 p.m. 



Simulation (continued) 



THURSDAY MORNING 
9:00-11:45 a.m. 



ERIC 



Managing the School Store - Mr. Lobben 
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THURSDAY AFTERNOON 
1:15-5:00 p,m. 



Show and Tell - Jerry Cock 
Show and Tell - Craig Denney 
Evaluation of Curriculum Materials 
Simulation Project 



- Stephanie Dowdy, Research Assistant 



FRIDAY MORNING 
9:00-lL:.^5 a-m. 

Administrative Problems - Ron McGuigan, Assistant State Supervisor, 

Distributive Education 
Plans for Third Party Evaluation - Mrs, Crawford 
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STUDENT PROFILE 



STUDENT'S NAME 



HOMEROOM 



GRADE 



Last: 
AGE 



HEIGHT 



First Middle 
DATE OF BIRTH 



Month Day Year 



WEIGHT 



HOME ADDRESS 



HOME PHONE NUMBER 

MOTHER'S NAME 

FIRM NAME 



or NEAREST PHONE 
OCCUPATION 



FATHER'S NAME 
FIRM NAME 



OCCUPATION 



CAREER INTEREST: 



1st SELECTION 
2nd SELECTION 



COURSES TAKEN IN HIGH SCHOOL : (Number of units in each) 

English ^ Foreign Languages 

Mathematics Business Education 

Science Home Economics 

History Industrial Arts 



OTHER COURSES 



List subjects you need to graduate ^ 



Do you plan to go to college? 



Iflhere? 
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What are you planning for your life work? 



In what extra-curricula activities have you taken part? 



Times tardy last year Reasons 



Times absent last year Reasons 

Have you ever worked? List firms and aWroxlmate^dates of 



. employment 




Are you employed now? Wher.e? 
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GUIDELINES FOR WORKING WITH ADVISORY COMMITTEES 

A. Need for Advisory 1[;'6mrnit tees ' 

!• The need exists because the instruction of persons in the field 
of distribution is a joint undertaking shared by: 
a. The D.E* program 
b* Retail owners and managers 

c. Wholesale ownars and managers 

d. Service owners and managers 

B. Areas of Need 

^ I. To guide the total D.E. program 

2. To steer each specialized adult class 

3. To assist with the direction of the local chapter of DECA 

C. Advantages 

!• Provides a link between coordinator and businessmen. 

2. Gives the coordinator opportunities to explain the various D.E. 

programs to the business community through the representative 

group. 

Offers an opportunity to determine long-range needs and plans 
of the community on which to build the future D.E. program. 

4. Can build interest and confidence in D.E. and in the position of 
the Teacher-Coordinator as an integral part of the distributive 
community. 

D. Functions of Advisory Committee 

1. Determining training needs. 

2. Establishing standards for the selection of trainees. 

3. Determining content and length -of course. 

4. Qualifications needed for and selecting instructors. 

5. Selecting equipment and instructional materials. 

6. Strengthening public relations and publicity relative to the 
program. 

7. Counseling, guidance, and placement of trainees. 

8. Suggesting "live" projects to be ysed as instructional vehicles 
in obtaining training objectives. 

9. Support for both capital outlay and current operation expenses 
* of the program. 

10. Beneficial and constructive legislation for vocational education 
on local, state, and national levels. 

11. Other matters that will strengthen and develop the program. 
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The Organization 

!• Size 

a. From 5 to 8 members 

Major areas represented: 

(1) Retail 

(2) Wholesale 

(3) Service 

c. Types of retail stores may need to be separately represented: 

(1) Department 

(2) Chain 

(3) Furniture, etc. ' ^ 

d. A small effective group is better than a large cumbersome 
group. 

2. Whom to appoint: 

a. Employers of D.E. students 

b. Those interested in objectives of T).E. program 

c. Members with time to work and participate 

d. Leaders in their field 

e. Community leaders 

3. How to appoint: 

a. Prepare a list of qualified people 

b. Check with area supervisor, meet with principal and after 
their approval meet with Superintendent of School to discuss 
appointing the committee. 

c. After approval by sjuperintendent , ask superintendents to 
send letters of invitation to those you wish to have work 
on the committee. 

4. Term of membership: 

a. Usually serve one to three years 

b. Keep interested and entusiastic members at all times 

5. Committee at work 

a. Duties of the chairman: 

(1) D.E. teacher-coordinator should preside until the- ^ 
group elects a chairman 

(2) Preside at meetings 

(3) Present problems and. solutions for the committee's 
reaction 

b. Number and nature of meetings: 

(1) Call meetings when business to discuss rather than 
having regular meetings. 

(2) Keep members actively engaged in working on problems 

(3) Keep busy planning for improvements ^nd expanding 
the D.E. program. 

c. Orienting the committee 

C) Teacher-coordinator should familiarize members with 
the simulation project 

(2) Teacher-coordinator should familiarize members with 

the philosophy, purpose, and general operating policies 
of the D.E. high school and adult program. 
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HOTEL/MOTEL JOB STUDY 



Step 1 



Bellman 
(porter) 



Step 2 

Bell Captain 



Step 3 



Service 

Superintendent 



Room Clerk 



Assistant 
Manager 



Manager 



Cashier 



Reservation 
Manager 



Executive 
Assistant 



Night Auditor 
(Manager) 



Executive 
Housekeeper 



Chef 



Catering 
Manager 



Building 
Superintendent 



Recreation 
Director 



Purchasing 
Agent 



Sales Manager 
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Sample Publicity Release 



Marketing Simulation 

Being Used By DE Students 



Marketing sim\]lation is 
an experimental branch of 
Distributive Education de- 
veloping competence in 
students in the business 
world without first-hand, 
on the job experience. 
; Students of the market- 
ing simulation program at 
Northampton Senior High 
School have set up ''Model 
Stores'' named -n- T 
CFashions*' (Total lyTo- 
^gether), and the *'Baby 
Boutique/' The students 
have split up into four 
groups, or departments: 
Display and Promotion, 
^Management, Merchan - 
dising, and Controlling. 
Tht major duties of the 
departments are: 

Display and Promotion: 
Window Display, Interior 
Display, Advertising (all 
medias) 
llaiucement 
Policy Making, Public 
Relations, Decision Mak- 
ing, Research, Supervis- 
ion 

Iforchandising 

Buying, Selling, Stock- 
ing, 'Marking, Receiving 

Controlling 

Stock Inventory, Credit, 
Payroll, Accounts Pay- 
able, Quarterly Reports 

The different depart- 
ments simulate exactly 
,what would be done in an 
'actual small department • 



store. 

The federally funded 
pilot program was de- 
signed to teach students 
all phases of running their 
own businesses. The pro- 
gram also has a co-cur - 
ricular club called D. E. 
C. A. (Distributive Edu- 
cation Clubs of America). 
The D. E. C. A. Club has 
activities which go hand- 



In-hand with the class- 
room activities. 

Through D. E. C.A.the 
participants in the Mar- 
keting Simulation pro- 
gram nave oeen able to 
promote ihcir project by 
making speeches to Civic 
and Professional Groups. 

The Marketing Simula- 
tion program was ac- 
knowledged as highly mo- 



tivating and educttlontll 
after the evaluation by Dr. f 
Joe Cleary on October 22, 
1975. ; I 
The new *ducationtP 
concept is being super- ^ 
vised by Jerry Copley.: 
Thi s program would like, 
to invite ar\y individuals 
interested in seeing tnall 
new idea in instruction tol 
visit our facilities al the! 
Northampton Senior High ! 
School Vocational Center.; 
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WEEKLY REPORT 

Complete each Friday 

Simulated Occupational Experiences 
Name of Student 'Date 



What have you done in the simulated and/or school store this week? 



In what other activities have you participated that were related to your 
competency development? (DECA, classroom, observation, on-the-job) 
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'Please return by September 15. 



Virginia Polytechnic Institute 
and State University 

Distributive Education Program 
217 War Memorial Building 
Blacksburg, Virginia 24061 



School-Program Data Report for D.E. Simulation Project 



NAME 



HOME ADDRESS 

SCHOOL 
DIVISION' 



Number 



Street City 
SCHOOL 



Zip 



SCHOOL ADDRESS 



Number Street 
TELEPHONE NUMBER SCHOOL 



1. ADMINISTRATIVE OFFICE 



2. HIGH SCHOOL 



City 



Zip 



HOME 



Superintendent of Schools 
Superintendent's Secretary 
Person in Charge of Instruction 
Person in Charge of Personnel 
Vocational Director or Supervisor 
Clerk of School Board 



High School Principal 
Head Guidance Counselot 
Principal's Secretary 
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3. IMPORTANT TELEPHONE NUMBERS 

Superintendent's Office 

School Office 

D.E. Office 

Home Phone 



4. COORDINATOR'S DAILY SCHEDULE 



Period 


Hour (Inclusive) 


Daily Teaching Assignments* 


1 






2 






3 






4 






5 






. 6 






7 ■ 







ENROLLMENTS 

Black White 
Seniors Male 

Female 

Total 

Juniors Male 

Female 

Total 



^Simulation 1 - First Year 
Simulation 2 - Second Year 
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Please return by October 1. 



SCHOOL PROFILE 



NAME OF SCHOOL 



TOTAL ENROLLMENT 



GRADES: 10 
11 
12 

TOTAL 



M 



M 



M - 



Black 



F 
F 



M 

M 

M 
M 



Wliite 



F 
F 

F 
F 
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SURVEY OF WORK EXPERIENCE 

Date 

Name 

Grade _^ 

Are you working part>tiine now? Yes No 

If so, where? Type of job 

Please list any work experience you have had. 



Name of 
Business* 


Type of 
Business** 


Dates of Employment 
From To 


Reason for Leaving 


!• 










2, 










3- 










4, 











*Include baby-sitting, yard work, or any other kind of paid employment 
**Example - grocery 

List other jobs, work experiences, and activities you have had during 
the year whether they were paid for or not. 
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EVALUATION OF HOLDING POWER 
OF SIMULATION PROJECT 



List of Juniors 
Enrolled 1974-75 



Enrolled in 

DE III, 1975-76 



Early 
Grad. 



Still in 
school but 
not enrolled 
in DE 



Left 
School* 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 
13. 
14. 
15. 



Please cite the reason if student left school or is still in school 
but not planning to enroll in D.E- I^-I- • 

*1. Don't know where they are. 

2. Working in area related to course. 

3. Entered another school (note whether or not enrolled in D.E.). 
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FOLLOW-UP OF GRADUATES 
SIMULATION PROJECT 



List of Seniors 
Enrolled 1974-75 


Emoloved 
Full-TimG 
fCode'^ 

\ X> W VI W / 


- Einnl nvpr! 


Xll O^nuUJL 
r U JL JL — X llUc 


xn ocnoojL 
rare— xime 


llO L 

AVaXJLaDJLe 


1. 












2. 












3. 












4. . 












5.. 












6. 












7. 












8. 












9. 












10. 












11. 












12. 












13. 












14. 












15. 












16. 












17. 













Code: \ 



I. Employed 

A. Retail, wholesale, or service occupation 

B. Farm related occupation 

C. Other (Be specific) 

II. School 

A. Community or junior college 

B. 4 year college or university 

C. Trade/Technical school 

D. Adult class (es) 

III. Military Service 

*State reason (e.g. housewife) 

Note: Could be in more than one column. 
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GUIDELINES FOR EVALUATION 

of 1 
DISTRIBUTIVE EDUCATION SIMUUTION PROJECT^ 



Division: 

School: 

Rating Form 

Ratings* 

!• The objectives of the project are stated in terms which 

are measurable, 

2, The following factors provide a guide to the relevancy 
and extent to which the objectives of the progravn are 
being met: 

A, seventy-five percent of the students enrolling in 

the pi'^gram continue through to completion, 2, A, 

B, students' performance indicate mastery of re- 
quired knowledge and skills. ^* 

C, students have positive attitudes toward the 
program, 

D, parents have positive attitudes toward the 
program, 

E, .employers have positive attitudes toward the 

program, ^ 

F, >school administrators have positive attitudes 
toward the program, ^ 



The above ratings were based on : 1. actual studies 

(Check those which apply) 2, ^informal observations 

*M = major improvement needed; i = improvement niaeded; 1 = program meets 
minimum standard for guideline; E = program exceeds the minimum standard 
for the guideline; NA - not applicable 



ERIC 



^These Guidelines are a modified version of Guidelines for Annual 
Local Evaluation of Vocational and Technical Education , Part A, develop- 
ed by Donald E. Elson, Division of Vocational and Technical Education, 
Virginia Polytechnic Institute and State University, in cooperation with 
the Division of Vocational Education, State Department of Education (Rich- 
mond, Virginia: State Department of Education, February, 1975). 
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GUIDELINES FOR EVALUATION, Continued Ratings * 

3. The program is meeting the needs of those in the fol- 
lowing groups who are interested in and need such train- 
ing: 

A. disadvantaged youth 3. A* 

B. disadvantaged adults B. 

C. handicapped- youth C. 

D. handicapped adults D> 

E. secondary youth in regular programs , E. 

F. rural youth ^ F. 

G. adults in regular programs G. 

4. All students have an equal opportunity to enroll in 

the program. 4. 

5. An Advisory Committee assists in the development and 
supports the total plan for the preparation of students 
for distributive occupations through simulated occupa- 
tional experiences, 5. 

6. New instructional methods are tried in an effort to 

increase the efficiency of learning. 6. 

7. The stated goals and objectives of the course are 
made known to the students before the time of en- 
rollment. 7. 

8. Student inputs are given consideration in planning 

programs and courses. 8. 

9. Measurable performance objectives based on the re- 
quirements of the occupation or vocation are used 

in the course. ''^ 9. 

10. Practices and situations found in business and in- 
dustry are replicated or simulated in the classroom 

and laboratory. 10. 

11. Individualized instruction is used extensively. 11. 

12. Facilities and resources outside the school environ- 
ment are used when appropriate to enrich the learning 
experience. 

*M - major Improvement needed; I^ = improvement needed; S^ = program meets 
minimum standard for guideline; E = program exceeds the minimum standard 
for the guideline; NA - not applicable. 
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GUIDELINES FOR EVALUATION, Continued .Ratings 

13. Occupational experiences under the supervision of the 
Instructor are provided as often as possible to sup- 
plement simulated experiences. - 13. ^ 

14. The curriculum preparing students for direct entry in- 
to a distributive occupation is designed to develop the 
following: 



A. 


knowledge, skills, and attitudes required for 






the occupation 


14. A. 


B. 


proper work habits and attitudes 


B. 


C. 


pride In worlcmanshlp 


C. 


D. 


proper personal dress and grooming habits 


D. 


E. 


understanding of appropriate employer-employee 






relationships 


E. 


F. 


understanding of appropriate employee-employer 






relationships 


F. 


G. 


knowledge of personal and business ethics. 


G. 


H. 


understanding of appropriate public relations 


H. 


I. 


necessary communication skills 


I. 


J. 


habits of good health and safety practices 


J. 


K. 


necessary' computational skills 


K. 



15. Students who are employed and their, employers are 

visited regularly by the Instructors. 15. 

16. Instructors are active in placement activities: 

A. assist students in obtaining part-time employ- 
ment to improve skills and/or remain in school 16. A. 

B. assist students (secondary and adult) to find 
full-time employment after completing program B. 



17. Time is allowed for students to acquire, practice 
and. apply manipulative skills, technical knowledge, 
and related subject matter essential to qualify 

them for employment. 17. 

18. Students are provided information with which they 
may confirm or modify their occupational choice 

early in the program, 18 • 

*M = major improvement needed; I. = improvement needed; S^ = program meets 
minimum standard for guideline; E ^ program exceeds the minimum standard 
for the guideline; NA = not applicable. 
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GUIDELINES FOR EVALUATION, Continued Ratings* 

19, Various ability levels and learning speeds may be 

accomodated in the curriculum • 19, 



20, 



Organizations for vocational youth and/or adults are 

an integral part of the curriculum, 20, 



21, Equipment, materials and facilities are available to 

support the multi-media approach to instruction, 21, 

Instructional materials are up-to-date and are on the 
level of the students, 22, 



22, 



23, Class size does not exceed recommended maximum 
enrollments, 23, 

24, All facilities, equipment", and supplies meet the stan- 
dards of and are comparable to those used in the occu- 
pation or vocation, 24, 

25, The instructional facility is of adequate size to 
provide for safe, orderly, and effective instruction. 25, 



List major strengths ; Use items rated as "E" as guides but do not 
limit the list to those items, (attach additional sheets if necessary) 



*M = major improvement needed; I^ = improvement needed; = program meets 
minimum standard for guideline; E « program exceeds the minimum standard 
for the guideline; NA - not applicable, 

. : 113 ' 
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GUIDELINES FOR EVALUATION, Continued 



List major weaknesses ; Use items rated as "M" or "I** as guides, but 
do not limit the list to those items* (attach additional sheets if 
necessary) 



Recommendations for Improvement ; (attach additional sheets if necessar 



1 1 4 
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VIRGINIA POLYTECHNIC INSTITUTE & STATE UNIVERSITY 
Blacksburg, Virginia 24061 

April 3, 1975 



MEMO 

To: D,E, Teacher-Coordinators in Simulation Project 
From: Mrs, Lucy C, Crawford, Project Director 



We are scheduling a workshop for the D,E, teacher-coordinators in 
the simulation project for the week of July 21, The meeting will begin 
at one o'clock on Monday, July 21 and close at twelve o'clock Friday, 
July 25, The sessions will be held in Room 3094 Derring Hall, 

I have reserved a block of rooms for you at the Red Lion Inn, You 
should make your reservation as soon as possible. Please indicate that 
you are attending the D,E, Simulation Project Workshop, 

I will provide information concerning the program at a later date. 

As you know, funds to reimburse you for your expenses for this work 
shop are designated in your project. 



LCC/dz 

cc: Division Superintendents 
Mr, Ron McGuigan 
Mrs, Stephanie Dowdy 
Dr, Richard L, Lynch 



1 1 o 
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VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 
Blacksburg, Virginia 24061 



July 3, 1975 



To: D,E, Teacher Coordinators in the Simulation Project 
From: Mrs, Lucy €• Crawford 



I am looking f onward to our Workshop July 21-25, As I told you 
earlier, Mr, John Lobben, State Supervisor, Distributive Education, in 
Minnesota, will conduct the sessions July 23-24, He will provide in- 
struction on the utilization of the school store in simulations. 

During the remaining time I would like for you to share your ex- 
periences with each other and assist Mrs, Dowdy and me in planning for 
the second-year curriculum. 

Will you demonstrate the teaching of a topic from the area? 

Please plan for a 50 minute presentation. Let the members of the group, 
including Mrs, Dowdy, Mr, McGuigan, and me, play the role of students 
and use whatever learning experiences you would use in your own class. 

Also, please bring with you any learning experiences or ideas that 
you would be willing to share with us. We will have a "show and tell" 
session. Don't be bashful! 

Please bring your copies of the curriculum materials we sent you. 
You should have received materials in the following competency areas: 
human relations, advertising, display, selling, operations and manage- 
ment , 

If you have any questions please let me know. It will be good to 
have you in Blacksburg, 



EKLC 
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VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 
Blacksburg, Virginia 24061 

August 29, 1975 

MEMO 



To: D.E. Teacher-Coordinators in Simulation Project 
From: Mrs. Lucy C. Crawford 



Under separate cover I am mailing you several forms that you 
need for reporting various kinds of information. Please use the 
following schedule: 

Return the School Program Data Report to me as soon as pos- 
sible but not later than September 15. 

Complete and return Evaluation of Holding Power by September 15. 

Take the survey of work experience for both juniors and seniors. 
Complete by October 1. 

Follow-up graduates between October 1-15 and mail to me as soon 
as completed. 

You may work on the Student Profile and School Profile as you 
have time. If possible, please have it ready by the time the Evalu- 
ation Team member visits your school on October 21. 
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VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 
Blacksburg, Virginia 24061 

I September 8, 1975 



Mrs. Bonny Greenbaum 
Amelia County High School 
Amelia, Virginia 23002 

Dear Bonny: 

If convenient, I would like to visit you on Monday, September 22. 
I plan to arrive between 10:30 - 11:00 a.m. 

The purpose of this visit is to plan for the Third Party Evaluation 
of the project. As I have previously mentioned, a member^ of the evalua- 
tion team will come to your school Tuesday, October 21, and we need to 
set up a definite schedule for the visitor to talk with the superintendent, 
administrative assistant, principal, and guidance counselor. I would 
appreciate your making an appointment for me to talk with each of these 
individuals while I am there on September 22. If possible, make the 
appointments when your classes are not meeting, for I am looking forward 
to meeting your students and observing your classes. 

Please let me know immediately if this date is not convenient, for 
I am planning a visit to Charlotte Court House and Eastville during that 
week. 

Sincerely yours. 



Lucy C. Crawford 
Project Director 

LCC/nl 

cc: Ron McGuigan 
Waverly Copley 
Henry J. Feathers ton, Jr. 
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r 

VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 



Blacksburg, Virginia 24061 

October 6, 1975 



MEMO 



To: Distributive Education Teacher-Coordinators in Simulation Project 
From: Lucy C. Crawford, Project Director 



Enclosed you will find a suggested Teaching Sequence for the 1st 
and 2nd year Simulation Curriculum. Please record the dates on which 
you have taught (this year) or expect to teach the competencies in the 
nine competency areas. If you feel that the number of weeks should be 
changed for the various areas, please make these adjustments. 

Please return the completed form for both the first and second 
year curriculum to me by October 15. Be sure to keep a copy for your- 
self. 



ERIC 
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Name of Coordinator 



Suggested Teaching Sequence 
for 

Studies in Marketing 
Simulation I 



Suggested 


Projected 


Competency Area 


Teaching Times 


Dates 


4 weeks 




Advertising 


4 weeks 




Communications 


4 weeks 




Display 


7 weeks 




Human Relations* 


4 weeks 




, Math 


I week 




Merchandising 


4 weeks 




Operations & Management 


4 weeks 




Product & Service Tech. 


4 weeks 




Selling 



^Including Orientation and Parliamentary Procedure 



ERIC 
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Name of Coordinator 



Suggested^eaching Sequence 
for 

Studies in Marketing 
Simulation II 



Suggested 
Teaching Times 



Projected 
Dates 



Competency Area 



2 weeks 
4 weeks 
4 weeks 
2 weeks 
4 weeks 
4 weeks 
6 weeks 
6 weeks 
4 weeks 



Advertising 

Communications 

Display 

Human Relations 
Mathematics 
Merchandising 
Operations & Management 
Product & Service Tech. 
Selling 



*Including Independent' Study 
**Including Individual Studies in Marketing 
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December 31, 1974 

\ 

Mr. Joe Clary, Executive Director 
State Advisory Council 
Box 5312 

Raleigh, N.C. 27607 
Dear Dr. Clary: 

I am delighted that you have agreed to serve as chairman of the 
evaluation team to evaluate the research project, "Developing and 
Testing Simulated Occupational Experiences for Distributive Education 
Students in Rural Communities." 

Enclosed you will find a copy of , the project proposal and a brief 
progress report. 

It will be a real treat to work with you in planning for the eva- 
luation. Just let me know any two days in March or April that you can 
come to Blacksburg and I will try to arrange my schedule accordingly. 
If you decide to fly, I will be glad to meet you in Roanoke. 

During this visit I hope that you will be able to review a tenta- 
tive plan for the evaluation, determine the evaluators to be invited to 
participate, and review a tentative evaluation instrument. 

We will reimburse you for your expenses and will pay an honorarium 
for $100 per day. 

Best Wishes for a Happy New Year! 

Sincerely, 



Lucy C. Crawford, Professor 
Distributive Education 



LCC/dz 
•Enclosure 



ERIC 
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NORTH CAROLINA STATE UNIVERSITY 
School of Education 
Department of Agricultural Education 
Raleigh, N.C. 27607 

« 

February 6, 1975 

Dr, Lucy C, Crawford, Professor 

Distributive Education 

Division of Vocational-Technical 

Education 
Virginia Polytechnic Institute & 

State University 
Blacksburg, Virginia 24061 

Dear Lucy: 

Many thanks for sending me a copy of the proposal and progress 
report for your project, ^'Developing and Testing Simulated Occupational 
Experiences for Distributive Education Students in Rural Communities," 

I am honored that you asked me to serve as Chairman of the evalu- 
ation team* 

In looking ahead at my schedule in order to find a day o two for 
me to come to Blacksburg to work with you regarding the evaluation plans 
and instrument, I would propose: 

1* If an evening session plus the following day would suffice, 
I could be there Tuesday ivening, April 8 (after 7:00 p,mO 
and all day on Wednesday, April 9, 

2, If two full days are needed, I could come on March 13 and 14 
(but might need to drive up on the morning of March 13, arriving 
around noon) • 

3, Another evening plus the following day possibility would be 
evening of March 25 and full day of March 26 • 

Please let me know which suits you best. If none of them do, 
we can look at some other dates. If pressed, my "druthers" would be 
in the order listed, but any would work out okay for me. 

Thank you very much. 

Sincerely, 

Joe R, ciary 
Coordinator 

■i'23 
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VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 
Blacksburg, Virginia 24061 



February 14, 1975 



Dr. Joe R. Clary, Coordinator 
Department of Agricultural Education 
North Carolina State University - Box 5096 
Raleigh, North Carolina 27607 



Dear Dr. Clary: 



It will be wonderful to have you consult with us on plans for the 
evaluation of our research project, "Developing and Testing Simulated 
Occupational Experiences for Distributive Education Students in Rural 
Communities." With you as chairman, the evaluation team will be in 
such good hands that I will have no concerns. 

The dates, Tuesday evening, April 8 and all day Wednesday, April S 
will be convenient. You can plan to leave early enough on Wednesday 
for you to get back to Raleigh at a reasonable time. 

• 

I have made a reservation for you at the Donaldson Brown Center 
for Continuing Education. In order to avoid interruptions, I have 
arranged for us to work in the Board Room there. I asked the CEC to 
mark your reservation for late arrival. If you will call me when you 
arrive, I will join you for a work session. My telephone number is 
552-3875. 



We will charge your room and. any meals that you eat at the Center 
to the project. We will reimburse you for your other expenses and pay 
an honorarium of $200 for this visit. 

I think that we can accomplish our tasks in the amount of time that 
we have scheduled if you can review my "preliminary thinking" before, 
you come. I am enclosing a copy of some of the suggestions that you 
may want to consider. I am compiling a list of people whom you can 
consider for team members and will discuss their backgrounds with you 
when you come. I would like for you to make the final selection of 
evaluation team members. 

I am eagerly looking forward to working with you. 



Sincerely, 



Lucy C. Crawford, Professor 
Distributive Education 



Enclosure ^ ^ . 
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Suggestions for Third Party Evaluation 



Process 



A. Local 

1. Selection of students 



2, Provision of individual- 
ized, small group, and 
class instruction 



3* Curriculum 



4, Select equipment accord- 4, 
ing to specifications 

B, VPI 

1. Construction of simulated L 
occupational experiences 



2, Construction of training 2, 
plan 



3. Curriculum 



4. Equip classroom labV ^ 4, 



5, Train selected D,E, 
teacher-coord • 

6, Advisory Committee 



7. Cooperation of local 
administration 



5, 
6- 



Profiles; Number of students in pro- 
ject in relation to total high school 
population; other vc^ational offerings 

Observation by LCC 
Observation by third party 
Notations on experiences provided 

Evaluate - Use modified form, Part A 
of "Guidelines for Annual Local Eval- 
uation" (Developed by Dr. Don Elson) 
LCC and third party 

Evaluate LCC and third party 



Third party evaluation of experiences 
Develop form for evaluation (entry 
and career) 

Analyze results of field-testing of 
simulated experiences 
Incorporate into comprehensive 
training plan 

Third party evaluation of entry level 



3. Modify evaluation form 



Check purchases 
Observe by LCC 
Observe by third party 

Dates of training 
Agenda of workshops 

Crawford check composition, agenda, etc. 
Third .party check minutes 

Third party evaluation - 

Structured interview - on site visit 
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a) Superintendent 

b) Administrative Assistant 

c) Guidance Counselor 

d) Principal 

e) Vocational Director 

8. Curriculum & instruction 



8. VPI modify form, "Guidelines for 
Annual Local Evaluation" Part A 



Product 

A. tocal 

1, Evaluate performance of 
students in classroom lab 



2. Evaluate holding power 



3. Evaluate graduates 



!• Examine methods used by teacher- 
coordinators to evaluate learning 
outcomes (LCC and third party) 
Observe student performances in 
classroom - LCC and' third party 

2. Check on retention of juniors - 
reason for attrition, if any 

3. Follow-up graduates during October, 
1975 



B. VPI 

1. Evaluate performance of 
students jln classrpo^n l^b 

2. Evaluate holding power 

3. Evaluate graduates 



1. Crawford observation and analysis 
(See local) 

2. VPI develop form 

3. VPI develop form 



ERLC 
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VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 
College of Education 
Division of Vocational-Technical Education 
Blacksburg, Virginia 24061 

August 20, 1975 



Dear : 

It is a joy to know that you can serve as a member of the Third Party 
Evaluation Team for our' research project, "Developing and Testing Simulated 
Occupational Experiences for Distributive Education Students in Rural Co- 
mmunities." I am enclosing a copy of the proposal so that you can review 
the purposes and procedures of the project. 

As I explained when I talked with you earlier, we will plan to meet 
in Richmond, Sunday, October 19. Single room reservations have been made 
for you at the Holiday Inn on West Franklin Street, At six o'clock that 
evening we will have a dinner meeting. On Monday morning we will have a 
briefing session, at which time Mrs. Stephanie Dowdy, the research assis- 
tant, and I will review the project for you and Dr. Joe Clary, Chairman 
of the Evaluation Team, will discuss plans and procedures for the evalu- 
ation. Monday afternoon you will be transported to a motel near the 
school to which yoa have been assigned and on Tuesday morning you will be 
driven to the school for consultations and ^observations, Tuesday after- 
noon you will be transported back to the Holiday Inn in Richmond, Wed- 
nesday morning Dr. Clary will hold a de-briefing session and receive 
from you your written evaluation. This session will close at 12 noon, so 
you can make your return reservation anytime after 12:30 that day. 

We will be able to reimburse you for your travel expenses and pay 
you an honorarium of $100 per day. However, there is no way that we 
can adequately reward you for taking the time to participate in this very 
important part of the research project. 

I am enclosing the names, addresses, And telephone numbers of mem- 
bers of the Evaluation Team and the project staff. 

It will be wonderful to have you in Virginia. 

Sincerely, 



Lucy C. Crawford 
Project Director 

LCC/jc 
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EVALUATION TEAM MEMBERS 

Dr. Joe Clary, Coordinator 
Department of Agricultural Education 
North Carolina State University 
Raleigh, North Carolina 27607 
Tel. 919-737-2324 

Dr. >Iary Klaurens, Professor 
Distributive Education 
College of Education^ 
University of Minnesota 
Minneapolis, Minnesota 55455 
Tel. 612-373-9722' 

Mrs. Theressa Brinson, Supervisor 
Distributive Education 
5057 Woodward Avenue, Room 912 
Detroit Public School Center 
Detroit, Michigan 48202 
Tel. 313-494-1000 

Dr. Neal Vivian, Professor 
Distributive Education 
Ohio State University 
1945 North High Street 
Columbus, Ohio 43210 
Tel. 614-422-5431 

Mr. Eugene Dorr, Director 
Vocational Education 
State Department of Education 
Phoenix, Arizona 85007 
Tel. 602-271-5343 

PROJECT STAFF 

Mrs. Lucy C. Crawford, Project Director 
401 Sunset Boulevard 
Blacksburg, Virginia 24060 
Tel. 703-552-3875 

Mrs. Stephanie Dowdy, Research Assistnat 
217 War Memorial Building 

Virginia Polytechnic Institute and State University 
Blacksburg, Virginia 24061 
Tel. 703-951-5191 or 5192 
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VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 
Blacksburg, Virginia" 24061 

October 3, 1975 

TO: Members of Evaluation Team 

FROM: Mrs, Lucy Crawford, Project Director 

SUBJECT: Evaluation of Project, "Developing and Testing Simulated Occu- 
pational Experiences for Distributive Education Students in 
Rural Communities" 

Final arrangements have been made for your visit to Virginia, .October 
19-22, We are eagerly looking forward to seeing you Sunday, October 19, 
at the Holiday Inn on Franklin Street. We will not plan to meet you at 
the airport since Groome Transportation is available there. I would appre- 
ciate your letting me know your expected time of arrival. 

I am enclosing a copy of the schedule you will be following on the 
day you visit one of the local schools and an agenda for your four-day 
visit. 

Reservations have been made for you for Monday evening, October 20: 
Dr. Joe Clary - American House, Cape Charles - 804-331-1776 
Dr. Mary Klaurens - Kee Motel, Crewe - 804-645-7761 
Mr. Eugene Dorr - Kee Motel, Crewe - 804-645-7761 
Mrs. Theressa Brinson - Kee Motel, Crewe - 804-645-7761 
Dr. Neal Vivian - Black Rock Motel, Independence - 703-773-4712 

HAPPY LANDINGS! 
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EQUIPMENT LIST 



Merchandising unit 
Wall mirror 
Wrapping counter 
Marking machine 
Display unit 
C6mplete sign center 
Display gondola 
Tote tray cabinet 
Trapezoidal tables 
Stacking chairs 
Copier-transparency maker 
Overhead projector 

Combination slide and film projector 

Record players 

Projection screen 

Tape recorder 

File cabinets 

Camera* 

Cash register* 

*Not on original list, but approved for certain schools • 
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